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ABSTRACT 
 
Hindun Annisa Puspa. 2017. Content Analysis of “When English Rings a Bell” an 
English Textbook for Seventh Grade Junior High School Based on Scientific 
Approach of 2013 Curriculum. Thesis English Education, Islamic Education and 
Teacher Training Faculty, IAIN Surakarta. 
Advisor : Zainal Arifin, M.Pd 
Keywords : Curriculum, Scientific Approach, Textbook, Content Analysis  
 
The textbook entitled When English Rings a Bell is an English textbook 
published by the goverment which applied 2013 Curriculum. In this research, the 
researcher used english textbook When English Rings a Bell for seventh grade 
Junior High School. The objective of the study are to describe the compatibility of 
textbook with the scientific approach in 2013 Curriculum and the compatibility 
between the materials in textbook with the core and basic competence in terms of 
Cognitive and Psychomotor domain. 
The research was descriptive-qualitative research. The data were collected 
from the interview and documentation. The interview was given to collect the data 
about english textbook When English Rings a Bell, the advantages and weakness 
of the textbook. The documentation to collect the data  from English textbook 
When English Rings a Bell for seventh grade Junior High School written by the 
book writer team of Ministry of Education and Culture of Indonesia.  
There result of the study showed that in the compatibility of the materials 
with the scientific approach is 77,5 %. Then, the compatibility between the 
materials in textbook with the core and basic competence in terms cognitive and 
psychomotor domain. For cognitive domain there are 82,35% relevant materials, 
11,76% partly relevant materials, and 5, 88% irrelevant materials.While, in the 
term psychomotor domain there are 76,20% relevant materials, 9,5% partly 
relevant materials, and 14,29% irrelevant materials.From the research findings, it 
 can be judged that the book can be recomended as a teaching learning media. The 
researcher also hope the goverment can maintain the quality of textbook. 
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CHAPTER I 
INTRODUCTION 
 
In this chapter discusses the introduction which is divided into six parts: 
background of the study, limitation of the problem, problem statement, purpose of 
the study, significance of the study, and definition of key terms. 
B. Background of The Study 
Almost every country in the world use English as an international 
language for communication. There is no denial that learning English has 
become an absolute necessity in today‟s globalized world. English has 
traveled to many parts of the world and has been used to serve various 
purposes (Sharifian in Naji and Pishghadam, 2012: 84). Beside for 
communication, it is also used as way to maintaining reletionship with other 
nations such as share their opinions, feelings, needs, attitudes to 
othernaturally.  Realizing the importance of English language in globalization 
era, English has important role for future needs. People are pursued to master 
English fluency as one of requirement in the work. In Indonesia, goverment 
has implemented english subject into the academic curriculum as a 
compulsory subject to be taught in Junior and Senior High School.  
Curriculum is a plan that gives guidance in teaching and learning 
process activities. Curriculum  in  teahing and learning process can be  defined  
 as  teaching program. Teaching program is a  system  that  contains   of   
several  
componants, which are intended to get the teaching learning goal. The goal 
itself are arranged from national goals until instrutional goals. If the 
instructional goal is achieved, it is expected that the result can be measured 
from teaching learning process. Recently,  by  Peraturan  Pemerintah  No. 32  
Th.  2013  the  educational system of Indonesia has launched the 2013 
curriculum. In applying 2013 Curriculum, students are expected to be creative, 
effective, and innovative in facing and handling any future changes. This is 
based on the aim 2013 Curriculum, preparing Indonesian people to be 
religious, productive, creative, and innovative.  
The core and basic competence contained in 2013 Curriculum are 
different with curriculum before. It is added one more purpose of 
communication, that is presentational purpose in which students use language 
not only to socialize and to get things done but also to inform a piece of 
knowledge. In 2013 Curriculum, the achievement of competences is not 
merely focus on cognitive aspect but also affective psychomotor aspects. 
While, 2013 Curriculum also focuses on the scientific approach. 
Due to the new launched curriculum, there are several changes in 
some parts of education, including the teaching materials. Teaching materials 
can be develop from many learning sources, once of it is from textbook. In the 
process of teaching and learning, textbook takes a big portion as an important 
aspect.  
 Many textbooks provide complete instruments for the teachers, 
whether they are experienced and inexperienced simply follow what is 
presented in textbook. The textbook itself also need special attention regarding 
its change toward recent applied curriulum. The adjustment of textbook to the 
recent curriculum should be conducted because English teachers tend to 
display a strong relience on textbook usage. A good textbook should be 
reflected the curriculum which is applied. It is because there is a strong 
reletionship between both of them. In other point, presented by Sorohiti 
(2005) “Textbook that do not reflect the curriculum may not bring about the 
outcome expected by the curriculum”  
Textbook can be a reflection of the implementation of curriculum in 
the process of learning directly. It is suggested that textbooks translate abstract 
curricular into concrete pedagogical activities that teachers and students act in 
the classroom. The goverment has established a newest curriculum which has 
been applied in some schools. However, the implementation of this curriculum 
faces some problems caused by incomplete socialization in all of schools. 
Thus, there is no guarantee that all of teachers have understood how to apply 
the 2013 curriculum in the learning processs. In solving that problem, the 
goverment has produced a textbook of 2013 curriculum. As it is explained 
above that it is important to ensure the compatibility of the textbook to the 
curriculum. Therefor, this study concerns with content analysis of a textbook 
which is produced by the goverment. Hence, this study will answer the main 
question whether this textbook has applied the 2013 curriculum or not.  
 According to the explanation above, we already know that textbook is 
a book which used as a media in teaching and learning process, it contains the 
procedures and tips how to teach English. It also contains the materials that 
will be learned by the students. Based on those explanations, the reseacher 
would like to analyze the content of Junior High School textbook with the 
titled is When English Rings a Bell for seventh grade students. The reason why 
the researher choose to analyze english textbook than the other research, it is 
because there are many textbook which is published by the goverment but 
there is no guarantee are those books is 100%  fullfil the good book standard 
characteristics. The other reason is according to the book seller in Sriwedari, 
they said this textbook is included as a best seller book.  
The other inforamtion also from the interview by telephone with Pusat 
Kurikulum dan Perbukuan Balitbang Kemdiknas, they said that english 
textbook “When English Rings a Bell” used in several area in Central Java, 
such as in Klaten, Mojokerto, Boyolali, etc. With used random sampling 
technique, the researcher choose MTsN Tinawas Boyolali to get more 
information. The researcher do an interview with one of english teacher in 
MTsN Tinawas, Ahmad Sarwoedi to get more information about this 
textbook. According to him, MTsN Tinawas Boyolali used this book for 
almost one year. If we look from the cover, the book is interesting, clear 
instructions with simple sentences. But the textbook is need more exercise, it 
will be better if the exercise is given to the student so the students can control 
their own extent of his ability.  
 The teacher who known by his student as humorist teacher also said 
that each book has its advantages and disadvantages. He tells his students that 
studying  textbook does not always from the first page because the basic 
guidance is syllabus not a book. It is because of the syllabus material is 
coherently while the book was to adjust the syllabus. Mr. Ahmad Sarwoedi or 
also commonly called Pak Edi added that the fact is a lot of books that are not 
in accordane with the syllabus. There are books that have commercial purpose 
and the books that really indeed aimed at maximizing student learning.  
Based on the explanation above, the researcher challenged to use 
When English Rings a Bell as the object of analysis. Therefore the researcher 
does a research entitled: A Content Analysis of “When English Rings a 
Bell” an English Textbook for Sevent Grade  Junior High School Based 
On Scientific Approach of 2013 Curricum. 
 
C. Limitation of The Problem 
The problem is limited the implementation of the English textbook with the 
scientific approach based 2013 Curriculum. The researcher analyzed the 
textbook to find out whether the English textbook has applied the scientific 
approach of 2013 Curriculum or not. The study would focus on the thematic 
coding of an textbook analysis procedure. It also used the context of thematic 
analysis. The thematic coding through thematic analysis would evaluate the 
unity term of the theme for the textbook When English Rings a Bell.  
 
D. Problem Statement 
 Based on the background, some problems can be stated dealing with English 
language teaching as follows: 
1. How is the compatibility between the english textbook When English 
Rings a Bell for seventh grade Junior High School with scientific approach 
in 2013 Curriculum? 
2. How is the compatibility between the materials in english textbook When 
English Rings a Bell for seventh grade Junior High School with the Core 
and Basic Competence in 2013 Curriculum in terms of Cognitive and 
Psychomotor domain? 
 
E. Purpose of The Study 
Based on the formulated problems above the objectives of this final project 
are: 
1. To describe the compatibility between the english textbook When English 
Rings a Bell for seventh grade Junior High School with the scientific 
approach in 2013 Curriculum. 
2. To describe the compatibility between the materials in the english 
textbook When English Rings a Bell for seventh grade Junior High School 
with the core and basic competence in 2013 Curriculum in terms of 
Cognitive and Psychomotor domain. 
 
F. Significance of The Study 
1. For the Book Writers 
 Hopefully, the result of this study gives an inspiration for the textbook 
writers about the relevance beteen the materials written in this textbook 
with the scientific approach of 2013 curriculum. Those data an help the 
textbook writerz to know the weakness of this book. By knowing the 
weakness of this textbook, it will be easier for them to improve the book 
2. For the Book User 
The result of this study can be used as the reference by the book user to 
know the weakness of this book, so they can look for another textbook as a 
complement book to complete from this main textbook. 
3. For the Goverment 
Hopefully, the result of this study can be used as a tool to help the 
goverment evaluate the implementation of 2013 curriculum. 
4. For the Researchers 
Hopefully this study can give an inspiration for other researcher to do the 
next analysis and ealuation of this student book. 
 
G. Definiton of the Key Terms 
1. Curriculum 
Curriculum as a series of activities that contribute to the growth of 
consensus among the staff, faculty, administration, and students. (Brown, 
1995:19) 
2. Scientific Approach 
Scientific approach is an approach used in learning by focusing on the use 
of scienific methods in teaching and learning activity. 
 3. Textbook 
According to Textbook is a book that present a body of knowledge in 
oganized and usually simplified manner for purpose learning 
(Langenbeach, 1997: 563) 
4. Content Analysis Textbook 
Content analysis is a research method that uses a set of procedures to make 
valid inferences from text (Weber in Neundorf: 2002) 
 
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
In order to make this research theoretically well structured, in this 
chapter, the theories that support this research are discussed.Those theories 
include Curriculum, Scientific Approach, Content Analysis Textbook, English 
Textbook. 
A. Theoritical Review 
1. English Curriculum Review 
b. Definition of Curriculum 
Curriculum is a planning about the purpose, contain, and subject 
materials with method that is used orientation of learning process 
implementation to reach out the purpose of certain education. The 
word “curriculum” is defined in various ways by experts but they have 
 the common meaning. Some of those definitions as quoted by Hartoyo 
(2011:9-10). 
The term curriculum covers all the arrangements the school 
makes the students‟ learning and development. It includes the content 
of course, student activities, teaching approaches, and the way in 
which teachers and classes are organized. It also includes decisions of 
the need for the use of facilities (Murdoch and Hornsby, 1997) 
Curriculum is an educational program in which it is: (a) the 
educational purpose of the program (the ends): (b) the content, 
teaching 
procedures and learning experiences which will be necessary to 
achieve this purpose (the means): (c) some means for assessing wheter 
or not the educational ends have been achieved (Richard, 1986). 
Richard (2013) proposes the definiton of curriculum. He states that 
“The term curriculum is used here to refer to the overal plan or design 
for a course and how the content for a course is transformed into a 
blueprint for teaching and learning which enables the desired learning 
outcomes to be achieved.”  
Brown (1995:19) defines curriculum as a series of activities that 
contribute to the growth of consensus among the staff, faculty, 
administration, and students. This series of curriculum activities will 
provide a framework that helps teachers to acomplish whatever 
combination of teaching activities is most suitable in their professional 
judgment for a given situation, that is a framework that helps the 
 students to learn as efficiently and effectively as possible in the given 
situation. 
Based on the definitions of the curriculum above, the researcher 
conclude that curriculum is the guidance for the teacher in 
determining his ways or strategies in doing the teaching and learning 
process and it is also guidance for the students in achieving what they 
expect in their learning process. 
c. Background of 2013 Curriculum 
The newest curriculum after KTSP is 2013 curriculum which 
officialy uses in July 2013 by the Minister of Education and Culture. 
Curriculum is the most essential of teaching learning process and be 
the main point as the bases of teaching. A teacher should teach his/her 
students according to the current curriculum because it has been 
designed on the basis of students‟ needs. The Minister of education 
and Cultue, M. Nuh states that “2013 Curriculum is as the 
development of previous curriculum to respon so many challanges 
whether if is internal and external”. Then, he also adds in his speech, 
the core point of 2013 curriculum development is the perfecting of 
thought, reinforcement of curriculum management, the expansion and 
comprehension of materials, reinforcement of learning process, and 
the adjustment of study burden.. 
Since 1947, the goverment has created and implemented no less 
than ten different national curicula. The latest curriculum is 2013 
Curriculum. The Deputy Minister of Education, Misliar Kasim stating 
 “Right now, many students don‟t have character, tolernce for others, 
or emphaty for others”. In addition to the moral component, the 2013 
curriculum aims to improve Indonesian education by reorganizing 
require subjects. The new curriculum also changes the teaching style. 
It pushes teachers to move away from the traditional teacher-centered 
classroom and towards a student-centered classroom. In real time, this 
means that teachers are spend less time lecturing students and more 
time teaching through inquiry. Teacher should facilitate the learning 
process by asking guided questions that help studens discover content 
for themselves. Students are expected to become active and engaged 
learners. The approach hopes to stirs curiosity in students in order to 
build their critical thinking and communication. 
Adapted from the guidance book of 2013 Curriculum which is 
produced by the goverment, as it is decided in the Undng-Undang 
Nomor 20 tahun 2013 about National Education System, it is expected 
that education can improe students‟ quality as the next generation in 
the future. It can‟t be deny that the student‟ quality will be influence 
of the growth of nation.  
The competences in 2013 curriculum named Core and Basic 
Competence. The core competence is an operationalization of 
competency standars. Then, the core competence is broken down into 
basic competence. There are four core competences in 2013 
curriculum: (1) religious domain, (2) affective domain, (3) cognitive 
 domain, and (4) psychomotor domain. Every lesson has different core 
and basic competence according to the grade.  
d. Characteristics of 2013 Curriculum 
Based on the guidance book of 2013 Curriculum, the 2013 
Curriculum is a competence based curriculum. It is an outcomes based 
curriculum, hence its development is purposed to gain competence 
which is formulated on the SKL (Standar Kompetensi Lulusan). 
Likewise the learning achieement is measured from the competence. 
The competence of 2013 Curriculum is formulated as follows: 
1) The content of curiculum is the competence in the form of 
Kompetensi Inti (KI) of class and it is derivated in the  
Kompetensi Dasar (KD) of subject. 
2) Kompetensi Inti (KI) is an image categorically of the competence 
in attitude, knowledge, and skill aspect. It is a quality which 
should be had by a student for each class trough the KD which is 
organized in the process of learning. 
3) Kompetensi Dasar (KD) is the competence which should be 
learned by the students for a cetain theme of SD/MI and for each 
subject in certain class of SMP/MTS, SMA/MA, SMK/MAK.  
4) Kompetensi Inti and Kompetensi Dasar in the elementary 
education level focus on the attitude domain, whereas intellectual 
competence is the core of intermediate. 
 5) Kompetensi Inti  is a organazing element. Whereas Kompetensi 
Dasar is all of KD and learning process which is developed to 
gain the competence in the Kompetensi Inti 
6) Kompetensi Dasar is developed on the accumulatie principal, 
reinforce and enrich in every subject and level of education. 
7) Syllabus is developed as the program in each theme (SD/MI) or 
each class and subject (SMP/MTS), (SMA/MA), (SMK/MAK). It 
provides all of KD for theme or subject in the class 
8) Rencana Pelaksanaan Pembelajaran (RPP) is the breakdown of 
each KD for the subject and class 
 
2. Cognitive and Psychomotor Domains 
The competences in 2013 curriculum named Core and Basic 
Competence. The core competence is an operationalization of competency 
standars. Then, the core competence is broken down into basic 
competence. There are four core competences in 2013 curriculum: (1) 
religious domain, (2) affective domain, (3) cognitive domain, and (4) 
psychomotor domain. Every lesson has different core and basic 
competence according to the grade. According to Taxonomy of 
educational Objectives by benjamin Bloom (1956), cognitive refers to the 
knowledge domain. It is related to the learner‟s thinking. Affective refers 
to the emotional and value domain that related to the learner‟s attitude. 
And psychomotor refers to the use of motoric creativity that is related to 
the learner‟s skill. In this research, the researcher focused on the Cognitive 
 and Psychomotor domains. Bloom‟s Taxonomy was created n 1956 under 
the leadership of educational psychologist Dr. Benjamin Bloom in order to 
promote higher forms of thinking in education, such as analyzing and 
evaluating concepts, processes, procedures, amd principles, rather than just 
remembering facts 
a. Cognitive Domain 
As mentioned in the explanation above, cognitive domain related to the 
learner‟s thinking. The purpose of cognitive domain emphasize 
remembering or reproducing lesson which has been learned. Bloom 
(1956) stated, “The learning level of cognitive domain, they are: 
knowledge, comprehension, application, analysis, synthesis, and 
evaluation..  
Cognitive domain involves knowledge and the development of 
intellectual skills (Bloom, 1956). This includes the recognition of 
specific facts, procedural patterns, and concepts that serve in the 
development of intellectual abilities and skills.  
There are six major categories of cognitive domain according to 
Bloom‟s taxonomy conducted by Anderson, starting from the simplest 
to the most complex. The picture below will shows the six major 
categories of cognitive domain. 
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Here, the researcher also added table that explains more about the 
cognitive process according to Anderson. The table can be shown in 
table 2.1 
Table 2.1 The Cognitive Process Dimension 
Categories Cognitive 
Process 
Alternative 
Names 
Definiton and Examples 
1. Remembering Recognizing Identifying Locating knowledge in 
long-term memory that 
is consistent with 
presented material 
(e.g., Recognize the 
dates of important 
events in U.S. history) 
 
Categories Cognitive 
Process 
Alternative 
Names 
Definition and Examples 
 Recaling Retrieving Retrieving relevant 
knowledge from long-
term memory (e.g., 
recall the dates of 
important events in U.S 
history) 
Understanding Interpreting Clarifying, 
paraphrasin
g, 
representin
g, 
translating 
Changing from one form or 
representation 
(numerical), to another 
(verbal), paraphrase 
important speeches and 
document 
 Exemplifying Illustrating, 
instantiatin
g 
Finding a specific example 
or illustration of 
concepts or principle 
 Classifying Categorizing, 
subsuming 
Determining that something 
belongs to a category 
REMEMBERING 
UNDERSTANDING 
APPLYING 
  Summarizing Abstracting, 
generalizin
g 
Abstracting a general theme 
or major point. (e.g., 
write a short summary 
of the events potrayed 
on a videotape) 
 Inferring Concluding, 
extrapolatin
g, 
interpolatin
g, 
predicting 
Drawing a logical 
conclusion from 
presented information 
(e.g, In learning a 
foreign language, infer 
grammatical principles 
from examples) 
 Comparing Contrasting, 
mapping, 
matching 
Detecting correspondences 
between two ideas, 
objects, and the like 
(e.g., compare 
historical events to 
contemporary 
situations) 
 Explaining Constructing 
models 
Constructing a cause-and-
effect model of a 
system (e.g., explain 
the cause of important 
18
th
 century events in 
Frence) 
Applying Executing Carrying out Applying a procedures to a 
familiar task (e.g., 
Divide one whole 
number by another 
whole number, both 
with multiple digits) 
 Implementing Using Applying a procedure to an 
unfamiliar task (e.g., 
use newton‟s second 
law in situations in 
which it is appropriate) 
Analyze Differentiating Discriminating, 
distinguishi
ng, 
focusing, 
selecting 
Distinguisting relevant from 
irrelevant parts or 
important from 
unimportant parts or 
presented material 
(e.g., distinguish 
between relevant and 
irrelevant numbers in a 
mathematical word 
 problem) 
 Organizing Finding, 
coherence, 
integrating, 
outlining, 
parsing, 
structuring 
Determining how elements 
fit or funtion within 
structure (e.g., structure 
evidence in a historical 
description into 
evidence for an againts 
a particural historical 
explanation) 
 Attributing Deconstructing Determine a point of view, 
bias, value, or internt 
underlying presented 
material (e.g., 
determine the point of 
view of the author of an 
essay in terms of his or 
her political 
perspective) 
Evaluating Checking Coordinating, 
detecting, 
monitoring, 
testing 
Detecting inconsistencies or 
fallacies within a 
process or product has 
internal consistency; 
detecting the 
effectiveness of a 
procedure as it is being 
implemented (e.g., 
determine if a 
scientist‟s conclusions 
follow from observed 
data) 
 Critiquing Judging Detecting inconsistencies 
between a product and 
external criteria, 
determining wheter a 
product has external 
consistency; detecting 
the appropriateness of a 
procedure for a given 
problem (e.g., judge 
which of two methods 
is the best way to solve 
a given problem) 
Creating Generating Hypothesizing Coming up with alternative 
hypotheses based on 
criteria (e.g., generate 
hypotheses to account 
 for an observed 
phenomenon) 
 Planning Desgining Devising a procedure for 
accomplishing some 
task (e.g., plan a 
research paper on a 
given historical topic) 
 Producing Constructing Inventing a product (e.g., 
build habutats for a 
specific purpose) 
Taken from: Anderson, Lorin W, Krathwohl, David R, Airasian, Peter 
W, et al. 2001. A taxonomy for Learning, Teaching and Assesing: A 
Revison on Bloom’s Taxonomy of Educational Objectives. London: 
Longman Group Ltd. 
 
From the theory of new taxonomy by Anderson above, the 
researcher concluded that there are specific zction verbs which show 
the cognitive process. 
1) Remembering : Recognizing, identify, recall, retrieve. 
2) Unsertanding : Interpret, classify, paraphrase, represent, translate, 
exemplify, illustrate, instantiate, categorize, subsume, summarize, 
abstract, generalize, infer, conclude, extrapolate, interpolate, 
predict, compare, contrast, map, match, explain, construct, model. 
3) Applying : Execure, carry out, implement, use 
4) Analyze : Differeniate, discriminate, distinguish, focus, select, 
organize, find, coherence, integrate, outline, pars, structure, 
attribute, deconstruct. 
5) Evaluating : Check, coordinate, detect, monitor, test, critic, judge 
6) Creating : Generate, hypothesize, plan, design, produce, construct 
b. Psychomotor Domain 
 The psychomotor domain was obstensibly established to address skills 
development relating to manual tasks and physical movement. 
Anderson and Simpson (2012) state that psychomotor domain relates 
to the learner‟s skill, inckudes physical movement, coordination, and 
the use of motoric creativity.  
There are six levels of psychomotor domain include Perception, set, 
guided response, mechanism, complex overt response, adaptation, and 
origination. The table 2.2 shows further explanation of psychomotor 
domain: 
Psychomotor Domain 
Level Category of 
„level‟ 
Decription Example of activity or 
demonstration and 
evidence to be 
measured 
Action verbs which 
describe the activity to 
be trained or measured 
at each level 
1 Perception Awarness, the 
ability to use 
sensory cues 
to guide 
physical 
activity. The 
ability to use 
sensory cue to 
guide motor 
activity. This 
ranges from 
sensory 
stimulation, 
through cue 
selection, to 
translation 
Use and/or selection of 
sense to absorb data 
for guiding 
movement. 
Example: Detects 
non-verbal 
communication 
cues. Rstimate 
where a ball will 
lan after it is thown 
and then moving to 
the correct location 
to catch the ball. 
Adjusts the height 
of the forks on a 
forklift by 
comparing where 
the forks are in 
relation to the 
pallet.  
Chooses, describes, deteets, 
differentiates, 
distinguishes, feels, 
hears, identifies, 
isolates, notices, 
observe, recognizes, 
relates, see, selects, 
separates, touches, 
2 Set  Readiness, a 
learner‟s 
readiness to 
act. Readiness 
to act. It 
Mental, physical or 
emotional 
preparation before 
experience or task. 
Example: Knows 
Arranges, begins, displays, 
explains, gets set, 
moves, prepares, 
proceeds, reacts, 
shows, states, 
 includes 
mental, 
physical, and 
emotional sets. 
These three 
sets are 
dispositions 
that 
predetermine a 
person‟s 
response to 
different 
situations 
(sometimes 
called 
mindsets) 
 
and acts upon a 
sequence of steps in 
a manufacturing 
process. Recognize 
one‟s abilities and 
limitatios. Shows 
desire to learns a 
new process 
(motivation) 
volunteers, responds, 
starts 
Psychomotor Domain 
Level Category of 
„level‟ 
Decription Example of activity or 
demonstration and 
evidence to be 
measured 
Action verbs which 
describe the activity to 
be trained or measured 
at each level 
3.  Guided 
Response 
Attempt. The early 
stages in 
learning a 
complex skill 
that includes 
imitatation and 
trial and error. 
Adequacy of 
performance is 
achieved by 
practicing. 
Basic 
proficiency, 
the ability to 
perform a 
complex motor 
skill 
Imitate or follow 
instruction, trial and 
error.  
Example: Performs a 
mathematical 
equation as 
demonstrated. 
Follows instructions 
to build a model. 
Responds hand-
signals of instructor 
while learning to 
operate a forklift. 
Assembles, builds, 
calibrates, constructs, 
copies, dismantles, 
displays, dissects, 
fastens, fixes, follows, 
grinds, heats, imitates, 
manipulates, measures, 
mends, mixes, reacts, 
reproduces, responds 
sketches, traces, tries. 
4 Mechanism This is the 
intermediate 
stage in 
learning a 
complex skill. 
Learned 
responses have 
become 
habitual and 
the moveents 
Competently respond to 
stimulus for action. 
Example: use a 
personal computer. 
Repair a leaking 
faucet. Drve a car 
“By the end of the 
biology program 
students will be 
able to assemble 
Assembles, builds, 
calibrates, completes, 
constructs, dismantles, 
displays, fastens, fixes, 
grinds, heats, makes, 
manipulatesm 
measures, mends, 
mixes, organizes, 
performs, shapes, 
 can be 
performed 
with some 
confidence and 
proficiency 
laboratory 
equipment 
appropriate for 
experiments” 
sketches. 
5 Complex or 
Overt 
Response 
Expert proficiency 
the 
intermediate 
stage of 
learning a 
complex skill. 
The skillful 
performance 
of motor acts 
that involve 
complex 
movement 
patterns. 
Proficiency is 
indicated by a 
quick, 
accurate, and 
highly 
coordinates 
performance, 
requiring a 
minimun of 
energy. This 
category 
includes 
performing 
wothout 
hesitation, and 
automatic 
performance. 
For example, 
players are 
often utter 
sounds of 
satisfaction or 
expletives as 
soon as they 
hit a tennis 
ball or throw a 
football, 
because they 
can tell by the 
feel of act 
whgat the 
result will 
Execute a complex 
process with 
expertise 
Examples: Maneuvers a 
car into a tight 
parallel parking 
spot. Operates a 
computer quickly 
and accurately. 
Displays 
competence while 
playing the piano. 
“By the end of industrial 
education program, 
students will be 
able to demonstrate 
proper use of 
woodworking tools 
to high school 
students” 
Assembles, builds, 
calibrates, constructs, 
coordinates, 
demonstrates, 
dismantles, displays, 
dissects, fastens, fixes, 
grinds, heats, 
manipulates, measures, 
mends, mixes, 
organizes, sketches. 
 produce. 
6 Adaptation Adaptable 
proficiency, a 
learner‟s 
ability to 
modify motor 
skills to fit a 
new situation. 
Skills are well 
developed and 
the individual 
can modify 
movement 
patterns to fit 
special 
requirements. 
Alter response to 
reliably meet 
varying challenges. 
Examples: 
Responds 
effectively to 
unexpected 
experiences. 
Modifies instruction 
to meet the needs of 
the learners. 
Perform a task with 
a machine that it 
was not originally 
intended to do 
(machine is not 
damaged and there 
is no danger in 
performing the new 
task). 
Adapts, adjusts, alters, 
changes, integrates, 
rearranges, 
reorganizes, revises, 
solves, varies 
7 Origination Creative 
proficiency a 
learner;s 
ability to 
create new 
movement 
patterns. 
Creating new 
movement 
patterns to fit a 
particular 
situation or 
specific 
problem. 
Learning 
outcomes 
emphasize 
creativity 
based highly 
developed 
skills. 
Develop and execute 
new integrated 
responses and 
activities. Example: 
Constructs a new 
theory. Develops a 
new and 
comprehensive 
training 
programming. 
Create a new 
gymnastic routine 
Arranges, builds, 
combines, composes, 
constructs, creates, 
design, formulates, 
initiate, makes, 
modifies, originates, 
re-design, trouble-
shoots. 
Addapted from: Sitepu, B.P. 2012. Penulisan Buku teks Pelajaran. Bandung: PT Remaja 
Rosdakarya 
3. Scientific Approach 
a. Definition of Scientific Approach 
 Appoach can be defined as a point of departure or point of 
view to the learning process. Approach definition refers to the view of 
the process that are still very common (Kellen, 2012).  According to 
Hamalik (2008), the use of an approach generally determine the shape 
and pattern used by the curiculum. There is 2013 Curriculum is being 
implemented today using this type of scientific approach. The first 
scientific approach was introduced in America in the last 19
th
 century, 
as the emphasis on the laboratory formalistic facts (Hudson, 1996: 
115). This scientific approach allows teachers or curriculum 
development to improve the learning process by breaking the process 
into steps or stages in dtail which contains instructions for the students 
in learning activities. This is basic to development the 2013 
Curriculum. 
Scientific approach is intended for students to help in 
recognizing, understanding materials using scientific approach. 
Scientific approach generally provides a sequence of collecting data 
activities through observation or experiment, processing some 
information, analyzing, formulating, and examining the hypothesis. 
Based on the guidance book of the 2013 Curriculum, the basic concept 
of teaching learning process is using scientific approach. This concept 
enable student to create their rational and critical character. The 
learning process should cover three aspects such as attitude, 
knowledge, and skill. Firstly, attitude aspect propose the 
transormation of substation of “why”. Secondly, skill aspects proposes 
 the student to learn about “how”. The last is knowledge aspect, which 
asks the student to understand about “what”. The result is an 
improvement and balance ability to be a human with soft skills and 
hard skills, which include competence aspect of attitude, knowledge, 
and skill. Furthermore, the output is creating the student to be 
productive, creative, innovative, and affective of integrated attitude, 
skills, and knowledge (Guidebook, 2013: 386-387). 
Scientific approach in learning covers the process of 
observing, questioning, experimenting, associating, and 
communicating (Guidebook, 2013: 35-36). 
1) Observing  
As stated in the Guidebook of 2013 Curriculum, by doing this 
method (observation), students find the fact that there is a 
correlation between object that is observed and learning materials, 
which are used by the teacher. The method of observation 
emphazise the meaningful learning. This method has certain 
advantages, such as the media presents a real object. It makes the 
students learn happily. However, it definitely needs a long 
preparation, relatively large cost and effort and if it is unchecked 
weel, it will obsecure the meaning and purpose of learning. 
2) Questioning 
Questioning is a step where student asking something 
understanding material to their teacher. Questioning is not only 
intended to get a verbal response, but also motivate students to be 
 a good listener. In this part, student may learn to make several 
questions by the guidance of teacher until they can create their 
own question finally. As it is explained in the guidebook, the 
activity of questioning is done as one process of developing 
students‟ knowledge in the form of concept, principal, procedure, 
law, theory, and thinking cognitively.  
3) Associating 
The essenceof associating process is the students are the active 
learners. Process of learning will be effective if there is an 
interaction between teacher and students. The analysis of 
associating process can be represented by a communicative task 
which gain a process of interaction. Beside, by doing a 
communicative task, it leads the students in being the active 
learner, and it is as the essenve of this stage. It represents the 
process while the students are participating on the learning 
process. 
It is explained in the guidedbook of implemetation of scientific 
approach in English learning, associating activity can be done by 
group work in the form of text analysis, classifying, comparing 
expression, discussion and getting feedback from the teacher.  
4) Experimenting 
As it is stated in the teacher guidebook of English subject, 
experimenting or exploration can be done by reading, listening, 
and watching. Experimenting activity is an actvity to interalize the 
 knowledge and skill which has been learned. In this process, the 
student leads to express their new knowledge that has been learned 
and try to use the competence in their real world, wheter in the 
classroom or out of classroom trough some kinds of simulation, 
role play, presentation and games.  
5) Communicating 
According to Regulation of Ministry of Education and Culture 
Number 81a, communicating activity is an activity to present the 
result of analysis, the coclusion based on the result of analysis, in 
the form of verbal, written, or other media. Communicating 
activity is not only about practice to communicate, but also there 
should contain all of the process of tsaching lsarning wich covers 
the problem and the succes which are achieved in the learning 
process.  
b. Scientific Approach Characteristics 
According to Kemendikbud (2013) there are 7 characteristics 
of scientific approach: 
1) Substance or learning material based on facts or phenomena that 
can be explained by the specific logic or reasoning, not a fantasy, 
legend, or a fairy tale. 
2) The teacher‟s explanation, the response of learners, and educational 
interaction teacher-learners free of prejudice necessarily, subjective 
thinking, reasoning or logical thinking deviated from the groove 
 3) Encourage and inspire students to think critically, analytically and 
preciesly identify, understanding, solve the problems, and apply the 
learning material. 
4) Encourage and inspire students to think hypothetically in seeing the 
differences, similarities, and and connecting each other of learning 
materials. 
5) Encourage and inspire students in understanding, applying, and 
developing patterns of thinking rationally and objectively in 
response to learning materials 
6) Based on concepts, theories and empirical facts that can be 
justified. 
7) Learning objectives formulated with simple, clear, and attractive 
presentation systems. 
According to the characteristics above, scientific approach 
believed to be the golden bridge and the development of attitudes, 
skills, and knowledge of learners in approach or work prosed that meet 
scientific criteria 
4. Thematic Analysis and Thematic Coding 
a. Thematic Analysis  
Thematic analysis is used in qualitative research and focuses 
on examining themes within data. Finders, M. J. (1996) defines that the 
thematic analysis occurs after the coding process as we aggregate the 
similar codes to form major concepts or themes. Thematic analysis is a 
form of content analysis. In thematic analysis of frequencies can let 
 you to interpret or "let emerge" themes. Content analysis may be more 
related to initial analysis and the coding process, where we look for 
redundant and similar codes. In content analysis you can also be 
interested, for instance, to count verbs frequency. 
Arikunto Suharsimi (1993) proposed the schema quality of 
classification to judge wheter the textbook achieve the competency. 
The percentage of schema quality of classification are: 
The numbers of scientific approach developed in WERB 7S  
The total number of scientific approach stages of 2013 
Curriculum  
Interval Percentage Compatibility 
76-100 % Very Good 
56-75 % Good 
40-55 % Fair 
0-39 % Poor 
 
b. Thematic Coding  
Thematic coding is a form of qualitative analysis which 
involves recording or identifying passages of text or images that are 
linked by a common theme or idea allowing to index the text into 
categories and therefore establish a “framework of thematic ideas 
about it” (Gibbs 2007). It is essential to view the text in a theoretical or 
analytical way rather than merely approaching it with a descriptive 
focus.  Intensive reading needs to take place during this process to 
X 100 % 
 ensure that you are able to identify all of the relevant ideas in the text, 
including even the most simple.  
Based on the theory above, the researcher does a proces of 
coding based on the chapters, activities, and pages. The codes that the 
researcher used are described in table 3 
Table 2.3: Codes  
Chapter Number C1, C2, C3... 
Activity Act1, Act2, Act3... 
Page P1, P2, P3... 
 
5. Content Analysis of Textbook 
a. Definiton of Content Analysis 
Neuman (2007) defines that content analysis is a techique for 
gathering and analyzing the content of text. The content refers to 
words, meanings, pictures, symbols, ideas, themes, or any messages 
that can be communicated. Then, Neundorf (2002) offers six part 
definiton of content analysis: “Content analysis is a summarizing, 
quantitative analysis of messages that relies on the scientific method, 
including attention to objectivity, intersubjectify, a priori design, 
reliability, validity, generalizability, replicable, and hypothesis 
testing). 
Krippendorf, (2004) defines content analysis as a research 
technique for the objective, systematic, and quantitative description 
 of the manifest content of communication. While, Stone, Dunphy, 
Smith, and Ogilvie (Krippendorf, 2004: 19) they defines content 
analysis as a research technique for making inferences by 
systematically and objectively identifying specified characteristics 
within a text. From the definitons above, the writer summarizes that 
content analysis is research technique to gathering and analyzing the 
content of the text including reliability, validity, generalizability and 
hypothesis testing by systematically and objectively identifying 
specified characteristics within a text.  
b. Analysis of Textbook 
Nowdays there are many textbook in bookstore and they are 
offered to the teachers as teaching media, but choosing one of the 
appropriate textbook is very difficult. There are books that have 
commercial purpose and the books that really indeed aimed at 
maximizing student learning. Therefore, before using the textbook 
the teachers should evaluate the teztbook first. Evaluating and 
selecting of textbook is a comple process that is carried out in many 
different ways (Byrd, 2001: 415).  
Hamalik (1995) argues that evaluation is all measurement 
activities (including the process of gathering data and information), 
management, interpretation, and estimation in order to make 
decision in students learning outcomes wheter it had achieved the 
learning outcomes or not. 
 According to Hammer (1998: 119), there are nine areas that 
teacher should choose and identify textbook. Then, they need to 
consider: (1) price (2) availability (3) layout and design (4) 
methodology (5) skills (6) syllabus (7) topic (8) stereotyping (9) the 
teachers guide. 
In the other hand, according to The Center Books of Ministry 
National Education (Pusat Perbukuan Departemen Pendidikan 
Nasional, 2003) standard evaluations of English Textbook which 
should be considered, are: 
1) The content or the material in the textbook includes: the material 
is releven to the curriculum; the materials covers four language 
skills: listening, sepaking, writing, and reading; the material is 
arranged based on the difficulty level; the material covers 
phonology, vocabulary and grammar, task or assigmen; the 
material relates to the life skills; the materials considers gender, 
religion aspect. 
2) Material presentation includes;: learning objectives are told 
explicity; the material is presented logically and orderly; the 
material is presented based on difficulty level; task and exercise 
are given based on the material which has been taught; the 
material presentation involve students interest in learning 
english; the material presentation encourages students to reflect 
and evaluate themselves. 
 3) Language use, which inludes: the language used in the textbook 
standard the language used in the textbook is suitable with 
learning communication needs; the language used in the 
textbook is suitable with the genre types; the vocabulary is 
suitable with the students‟ language profiency level; paragraph 
is provided effectively; illustration is relevant to the material and 
functional 
6. Textbook 
a. Definition of Textbook 
A teacher usually uses some media to make him or her easier 
in explaining the teaching materials. The media that usually used are, 
PPT (Power Point Presentation), pictures, or textbook. Every teacher 
must have a textbook, for minimal one textbook. It can be given 
from school or the teacher can have their own textbook which can 
buys from the bookstore. The textbook itself is easy to buy, to carry, 
and to study. Even though there are so many kinds of media rivaling 
the printed materials of communiation, the textbook remains the 
major soure in school. 
Textbook is a book giving instruction in a subject, used 
espeially in schools, etc. According to Thomson, “the textbook is a 
stimulus or instrument for teaching and learning”. In another 
definition, textbook is a manual instrution or a standard book in any 
branch of study which is produced according to the demands of 
educational instructions. 
 Hutchinson and Torres (1994) suggest: 
The textbook is an almost universal element of [English 
language] teaching. Millions of opies are sold every year, and 
numerous aid projects have been set up to produce them in 
[various] countries...No teachng-learning situation, it seems, 
is complete until it has its relevant textbook (p.315). 
 
Moore (1994) present the other definiton about textbook. 
According to Moore, textbook historically has been the most 
commonly used materials in the classroom, and in some classroom it 
is the only one source of information used by teacher. Moore also 
states that good textbook serves an important function in the 
classroom.  
Based on the some definitions above, textbook is a tool or 
instrument in the form of teaching material with is pivotal in process 
of teahing and learning. It is very important for teacher to use 
textbook as a media for teaching, in order to help them when they 
conduct teahing and learning activities as well as to reach 
educational proceses.  
b. The Functional of Textbook 
A textbook has many functions. Thomson states on Thomson Heini, 
op.cit, p.176 , the textbook has many funtions as follows: 
1. Individualization of instruction 
A textbook helps students to individualize instruction by 
enabling them to proceed at their on rate and to a limite extent, 
according to what they are interested in studying. 
2. Organization of instruction 
 A textbook helps students to organize instruction by providing 
experiences, suggested activities, recommended reading and 
question. Written textbook give unity to classroom interaction 
and are graded to introduce new concepts they build upon what 
has preceded. 
3. Tutorial Contribution 
A teacher often uses the textbook to help students learn how to 
read better, to study, to weigh evidence, and to solve problems. 
4. Improvement of Teaching 
Textbook is also regarded as a helpful utility which is used by 
teachers to improve their skills in teaching. 
c. Characteristic of Good Textbook 
Every person must have their own characteristic who makes 
them different with another people. A good people must have good 
attitude, humble, and always be positive. But sometimes a good 
people not always look good at fisicly, maybe they look like a bad 
guy but the truth he is a good guy. We have to remember the proved 
which states “Don’t judge book from their cover”.  
Back to the textbook, like a human a good textbook  also 
have several characteristic which make it be a good textbook. It is 
purposed by Al Sowat (2012) that “Good textbook should be 
supplied with various activities and tasks that engage learners in the 
use of skills and processes related to specific language teaching 
objectives.” The textbook should include variety of exercises which 
 may give students opportunities to practise and extend their 
language skills. 
In addition, Wiliam (1983) provides some criteria of a 
textbook. The ESL textbook, should: 
1) Give introductory guidance on the presentation of language items 
and skills (General) 
2) Suggest aids for the taching of pronounciation: e.g. phonetic 
system (Speech) 
3) Offer meaningful situations and a variety of techniques for 
teaching structural units (Grammar) 
4) Distinguish the different purpose and skills involved in the 
teaching of vocabulary (Vocabulary) 
5) Provide guidance on the initial presentation of passages for 
reading comprehension (Reading) 
6) Demonstrate the various devices for controlling and guiding 
content and expression in composition exercises (writing) 
7) Contain appropriate pictures, diagrams, tables, etc (Technical) 
d. Weakness of Textbook 
Richard (2001) states that textbook has some disadvantages 
such as: 
1) They contain inauthentic language since tezts, dialogs and 
other aspects of content tend to be specially written incorporate 
teaching points and are often not representative of real 
language use. 
 2) They distort content. Textbook often presenting on idealized 
view of the world and fail to represent real issued. In order to 
make textbooks acceptable in many different contexts, 
controversial topics are avoiled. 
3) They do not reflect the student‟ need. Since textbook are often 
written for global markets they often do not reflect the interests 
and needs of students and hence may require adaptation 
4) They can deskill teacher. If teachers use textbook as rge 
primary source of their teaching leaving textbook and teacher‟s 
manual to make the major instruction decision for them the 
teacher‟s role can become reduce to that of a technician whose 
primarily function is to present materials prepared by others.  
5) They are expensive. Textbook represent a financial burden for 
students many parts of the world. 
Knowing the weakness of textbook, teacher may follow the 
steps to be taken that are recommended by Callahan and Clark 
(1982: 391). They are as follows: (1) become familiar with the 
textbook before using it (2) use the textbook in your planning as a 
source of structure but do not make yourself become chained with 
the book (3) use the text as only one of many materials and 
activities. 
B. Review  of The Previous Study 
Some researcher on 2013 curriculum textbook had been conducted in the 
previous time. Dian Setiawati (USM, 2015), entitled “ Content Analysis of 
 Student Book “When English Rings a Bell” For Grade VIII Junior High 
School “. Dian used qualitative method in Textbook Analysis. On her study, 
he focuses to find the relevence of the textbook titled When English Rings a 
Bell with the Core and Basic Competence in 2013 Curriculum. She begin her 
research with collect the data from the textbook, and then organize each 
chapter, themes and evaluation. Then, he make a codes for example Chapter I 
is DI, Chapter II is D2, Chapter III is D3, etc. The result of her analysis is the 
textbook has applied the scientific approach which the compability of scientfic 
approach in this textbook is 65%. In detail, chapter I gain 40%, Chapter III 
achieve 80%, Chapter IV get 40%, and Chapter IX is 100%. Based on 
Arikunto (1993), the textbook achieves the level „Good‟. 
The second previous study is the research that is conduted by Siti 
Sholichatun (UIN Walisongo, 2015) entitled Content Analysis of Reading 
Materials in English on Sky Textbook For Junio High School. Siti uses 
qualitative approach to do her research, she said that qualitative research gives 
priority to analyze data. The data in her study is analyzed in the form of 
description and identification or analysis of the text. In her research, Siti 
analyzes the lexical density in reading text based on th 9
th
 grade of Junior 
High School. She focused on content analysis of English on Sky textbook for 
9
th
 grade level of Junior High School published by erlangga. The content 
analyze including procedure, report, narrative text and lexical density of 
reading text. In collecting the data, she used documentation study. 
Documentation study may refer to technique of collecting ata by gathering and 
analyzing documents, while documents is any communicable material. In 
 doing her research, she uses three steps as follows; reading, identification, 
classification. The last in analyzing the data, Siti used text analysis or 
discourse analysis as the technique. 
The third previous study was done by Nashikhatul Arifah (UNS, 2015) 
entitled “A Content Analysis of English Textbook Entitled “When English 
Rings a Bell” For Seventh Grade Junior High school Published By Ministry 
of Education and Culture”. She uses descriptive method in collecting and 
analyzing the data. Her study focus on the implementation of the English 
textbook of When English Rings a Bell published by Ministry of Education 
and Culture with the 2013 Curriculum. In this research, the researcher choose 
eight chapters in this textbook as samples, includes Chapter I, Chapter II, 
Chapter III, Chapter IV, Chapter V, Chapter VI, Chapter VII, Chapter VIII. 
The data is analyzed by using descriptive qualitative method. Nashithakul uses 
document in the form  of textbook of When English Rings a Bell as the data 
collection. The process of collecting data consist of three steps, the first step is 
reading the whole textbook, second is classifying the chapters which be 
analyzed as the representative content of the whole textbook, the third is 
listing the scientific approach indicators of 2013 Curriculum. So, as it is 
calulated, the total of precentage of all the sample chapters is 70%. Which is 
can be detailed that Chapter I gets 80%, Chapter II has 80%, Chapter IV 
contains 40%, and Chapter V achieves 80%. In conclusion, based on the 
interval percentage suggested by Suharsimi Arikunto (1996: 224), this English 
textbook gets the level of “Good”. However the level of the textbook is 
“Good”, it cannot be judged that this textbook as a perfect reference textbook. 
 Many aspects of the textbook should be repaired. The activities povided in the 
textbook not all represent the essence of scientific approach. Therefore, the 
researcher should add more activities by applying the scientific approach in 
many ways. The most important is the learning pocess should cover the three 
aspects of attitude, knowledge, and skill. Moreover, there are found activities 
that not folloed by clear instruction. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER III 
 RESEARCH METHODOLOGY 
 
This chapter represents the description of research methods. It 
contains several parts. They are research design, object of the study, type of data, 
procedures of collecting data, research instrument, procedures of analyzing data, 
and trustworthiness of the data 
A. Research Design 
It is explained in the Chapter I that the objective of this research is to 
analyze to what extent When English Rings a Bell  has applied the scientific 
approach based on 2013 Curriculum. In this research, the researher 
implemented descriptive qualitative content analysis as the research design. 
Moleong (2005) stated that: 
Qualitative research is a research which has purpose to understand 
phenomena about what is happen to the research subjecct, for instance 
behaviour, perception, motivation, act, etc., holistically, in descriptive 
way in forms of words and languages, in natural and specific context 
use various natural method. 
 
Qualitative research gives priority to analyze data. The data in this 
study is analyzed in the form of description and identification or analysis of 
the texts. This research  was conducted  by using content analysis because the 
data that  were  colleted came from the  textbooks.  The  researcher  focused  
on  content 
analysis of When English Rings a Bell for 7
th
 grade level of Junior High 
School published by Ministry of Education and Culture of 
Indonesia.According to Krippendorff (2004:37), “Content analysis is a 
research technique for making replicable and valid inferences from texts 
 (printed matter, recorded speech, visual communication, works of art, 
artifacts) or other meaningful matter to the contexts of their use”. The 
researcher used the textbook as the research object and did the analysis by 
broke down the materials in the book then compare with the scientific 
approach of 2013 Curriculum  
 
B. Object of The Study 
The object of this study was English student book for 7
th
 grades of 
Junior High School entitled “When English Rings a Bell” which is published 
by Ministry of Education and Culture of Indonesia. The writer of this textbook 
are the book writer team from Ministry of Education and Culture of Indonesia. 
This book is written based on 2013 curriculum. The textbook itself consist of 
194 pages 8 and chapters. Those capters are 1) Good Morning. How are You?, 
2) It‟s Me!, 3) What Time Is It?, 4) This is My World, 5) It‟s a Beautiful Day, 
6) We Love What We Do, 7) I‟m Proud of Indonesia! 
 The materials of each unit are organized into 4 parts based on the 
scientific approach; 1) Observing and Questioning, 2) Collecting Information, 
3) Associating, 4) Communicating. The researcher focused on just one book 
and all of the activities in the textbook in the scope of first semester and 
second semester. 
 
C. Type of Data 
The type of the data in this research is qualitative , it concerned with 
describing the researcher findings. In this research, the researcher tried to find 
 the relevance between the materials written in the textbook entitled When 
English Rings a Bell with the scientific approach in 2013 curriculum 
. 
D. Procedures of Collecting Data 
The data is analyzed by using desciptive qualitative method. Lambert 
(2012: 256) argues that data collection of qualitative descriptive studies 
focuses on discovering the nature of the specific events under study. Data 
collection also may include observation an examination of records, reports, 
photographs and documents. The researchr uses document in the form of 
textbook of When English Rings a Bell as the data collection. The process of 
collscting data consists of three steps, as follows: 
1. Reading the whole of textbook 
2. Classifying the chapters which will be analyzed as the representative 
content of the whole textbook 
3. Listing the scientific approach indicatory of 2013 Currculum 
 
E. Research Instrument 
The research instrument here is human instrument. Human 
instrument is Researcher as a tool who can adapt to all aspects of the stituation 
and can collect a variety of data at once (Nasution, 1988). Here the researcher 
will checklist the scientific approach aspects in the textbook by read the whole 
chapters. 
 
 
 F. Procedures of Analyzing Data 
Sandelowski (2000) defined that qualitative research is generally 
characterized by simultaneous collection and analysis of data  whereby 
mutually shape each other. In line with Sandelowski, Lambert writes in 
Qualitative Descriptive Research: ann Aacceptable Design, “Qualitatuve 
descriptive studies generally are characterized by simultaneouss data 
colleection and analysis”. Meanwhile, Elliot and Timulaak state that all steps 
of the analysis are taken prudently with much reflecction. Checking auditing 
all steps of the analysis is natural part  of the qualitative research as well as 
careful archeiving of each step of the analysis for later checking. It is 
concluded that checking and auditing are the steps of analyzing data by 
considerring the sysstem annd organization. It also provides a general 
framework for descriptive qualitative research. It includes: data preparation, 
delineating aand processing meaning units, finding an overall organization 
structure for the  data, generation of categories, and the  last is abstracting the 
main findings. 
1. Data Preparation 
Before start the research, the researcher preparing the data first. During 
this process, the researcher read the whole of data. On this stage, the 
researcher comprehend the content of textbook to be analyzed. 
2. Delineating and Processing Meaning Units 
After preparing the data, the researcher start to go to the next stage. The 
second stage is delineating and processing meaning units. Meaning units 
are usually parts of the data that even if standing out of the context, would 
 communicate sufficient information to provide a piece of meaning to the 
reader. The lenght of the meaning unit depends on the judgement of the 
researcher. It indicates that the researcher is the main actor who should 
asses how different lenghts of meaning unit will affect the further steps of 
the analysis. For the simple definiton, meaning units can be defined as the 
units with which we do the analysis. However, it is preferred to serve the 
full data protocol in order to clarify something from the context. Therefore, 
it is recommended to assign a consecutive code (in numbers and letters) to 
each meaning unit. Thematic coding is a form of qualitative analysis which 
involves recording or identifying passages of text or images that are linked 
by a common theme or idea allowing to index the text into categories and 
therefore establish a “framework of thematic ideas about it” (Gibbs 
2007).The code should localize the unit in the original protocol.  
Based on the theory above, the researcher does a proces of coding based on 
the chapters, activities, and pages. The codes that the researcher used are 
described in table 3 
Table 3: Codes  
Chapter Number C1, C2, C3... 
Activity Act1, Act2, Act3... 
Page P1, P2, P3... 
 
3. Finding an Overall Organizing Structure for the Data 
 After preparing the data, and delineating and prossesing meaning units, the 
next stage is finding an overall organizing structure for the data. In this 
stage, the researcher chooses some domains based on the indicators of 
scientific approach as a main concept of 2013 curriculum. The detail 
coding of domains is described in table 4 
 
 
Table 4: Coding and Domains 
DOMAINS CODING OF DOMAINS 
Observing D1 
Questioning D2 
Experimenting D3 
Associating D4 
Communicating D5 
 
4. Abstracting the Main Findings 
The generation of categories usually ends with a taxonomy that describes 
and interprets the whole phenomenon as it was contained in the gathered 
data. Nevertheless, as qualitative analysis the consequence is a very 
complex and deals with many details. In this stage, the researcher makes a 
judgment of the textbook quality based on the compatibility with 2013 
 curriculum. Hence, the researcher formulates to calculate the presentation 
by using this: 
The numbers of scientific approach developed in WERB 7S 
The total number of scientific approach stages of 2013 
Curriculum  
Then, in classifying the textbook quality, the researcher uses the percentage 
proposed by Arikunto (1993) as it is shown in table 5 
 
 
 
 
Table 5: Percentage and Compatibility 
Interval Percentage Compatibility 
76-100 % Very Good 
56-75 % Good 
40-55 % Fair 
0-39 % Poor 
 
G. Trustworthiness of the Data 
In analyzing the data, the researcher also needs to analyze the validity 
of the data source to get the valid data. To show the trustworthiness of the 
data the researcher uses triangulation technique. Triangulation is the strategy 
X 100 % 
 to improve the validity and reability of research findings. Mathison (in 
Golafshani, 2003: 603) states that triangulation includes the important 
methodological issue in naturalistic qualitative approach to establish the valid 
proposition. Then Moleong (202:178) also gives statement about 
triangulation. Moleong states that triangulation technique is the technique of 
examining the trustworthiness of the data which uses the things outside the 
data in order to examine the data and to be comparer of the data. 
Denzin (in Tohirin, 2010:73) extended the idea of triangulation 
beyond its conventional association with reserach methods and designs. He 
distinguished four forms of triangulation: 
1. Data triangulation, which entails gathering data through several sampling 
strategies, so that slice of data at different times and social situations, as 
well as on a variety of people, are gathered. 
2. Investigator triangulation, which refers to the use of more than one 
researcher in the field to gather and interpret data 
3. Theoritical triangulation, which refers to the use of more than one 
theoritical position in interpreting data 
4. Methodological triangulation, which refers to the use of more than one 
method for gathering data. 
The researcher used methodological triangulation to obtain the 
validity of the research. Here the researcher observed the content of 
textbook and do interview to collect the data. The researcher also used 
expert judgment to check the validity of the research.  
 In validating data, the researcher compares the data she found during 
analyzing the textbook then analyzed the textbook compatible or not with 
the scientific approach of 2013 curriculum.  
 
 
CHAPTER IV 
FINDINGS  AND DISCUSSION 
 
In chapter IV, the obtained data are presented and analyzed. It focuses on 
the findings and discussion of When English Rings a Bell content analysis. The 
data preessentaation is ouutlined into two parts. The first part is analyzes the 
compatibility of scientfic approach on 5M (Observation, Questioning, 
Experimenting, Associating, Communicating)  with the textbook, and the second 
is the compatibility between the materials in english textbook When English Rings 
a Bell for seventh grade Junior High School with the Core and Basic Competence 
in 2013 Curriculum in terms of Cognitive and Psychomotor domain 
A. Research Findings 
1. Compatibility of Scientific Approach 
Scientific approach in 2013 Curriculum have 5 aspects, the 
aspects include Observing, Questioning, Associating, Experimenting, and 
Communicating. Here, the resercher has devided the domains based on 
the stages of scientific approach as it is described in chapter III. The 
detail can be explained in the following: 
a. D1: Observation 
 According to the Guidebook of 2013 Curriculum, by doing this 
method (observation), the students find the fact that there is 
acorrelation between the object that is observed and the learning 
materials, which are used by the teacher. In the process of observing, 
the student may read, watch, or listen some example from many 
resouces directly and or indirectly. The observing aspect in each 
chapter can be describe in the table 4.17. 
Table 4.1 Observing Step in Each Chapter 
Chapter Observation Activity Page 
Chapter I 1) Observing the expressions 
of greeting 
2) Observing the expressions 
to say goodbye 
3) Observing the expressions 
to thank and  sorry 
2 
 
5 
 
7 
p.4 
 
p.11 
 
p.14 
Chapter II 1) Observing the material 
about identities 
2) Observing the material 
about how to spell names 
3) Observing the material 
about how to tell more 
information about ourselve 
1 
 
6 
 
9 
p.22 
 
p.27 
 
p.30 
Chapter III 1) Observing the material 
about say the time 
2) Observing the material 
about tell the day 
3) Observing the material 
about tell the month 
4) Observing the material 
about tell the date 
1 
 
4 
 
10 
 
12 
p.38 
 
p.41 
 
p.48 
 
p.50 
Chapter IV 1) Observing the material to 
say the name of things 
2) Observing the material to 
say the name of public 
places 
3) Observing the material to 
say the name of animals 
1 
 
7 
 
28 
p.60 
 
p.66 
 
p.87 
 Chapter V Observing the material about 
giving information about 
people, animals, and 
things 
1 p.100 
Chapter Observation Activity Page 
Chapter VI Observing the material about 
ask for and give 
information related to 
actions/functions of 
people, animals and 
things in order to 
identity, to critize or to 
praise them. 
1 p.128 
Chapter VII Observing the material about 
describe people, animals, 
and things 
1 p.150 
Chapter VIII Observing the material about learn 
to get the message of a song 
1 p.178 
 
Table 4.17 shows all of the activities that are classified as 
observtion step. In Chapter I, provides three activities that are 
classified as observation step. CI/A2/P4 asks the students to observe 
some expressions of greeting. C1/A5/P11 leads students to observe 
some expressions of goodbye. And C1/A7/P14 ask students to observe 
some expressions of say thank and sorry. Those activities followed by 
some instructions in the form of pictures and a dialog. It contains 
some expressions of the certain topic.  
Chapter II also present 3 activities that include as observing 
aspect, but those activity cover all the material needed in aspects 
observing. Here, in C2/A1/P22 asks the students to observibg the 
material of identities. C2/A6/P27 leads the students to observe the 
material about spell name. And the C2/A9/P30 asks the students to 
observe the material about how to tell information about ourselve. In 
 this chapter the student should learn to share and inquire about each 
other.  
There are four activities in Chapter III that are claimed as 
observation step. It includes C3/A1/P36, C3/A4/P41, C3/A10/P48, 
C3/A13/P50. In this chapter, the student will observe about how to tell 
the time, date, day, and month. The activities developed in this chapter 
are related to the students‟ daily activity. One of the example is made 
their daily activity schedule.  
Chapter IV present three activitie include C4/A1/P60, 
C4/A7/P66, C4/A28/P87. In this chapter the student are able to 
observe about state things, animals, and public places. In C4/A1/P60 
ask the students to observe the name of things. C4/A7/P66 leads the 
students to observe about thename of public places. And the last is 
C4/A28/P87 that asks the students to observe the name of animals.   
The last is Chapter V, VI, VII, and VIII that contain one activity 
of observing. But the activity is already cover all the material. It is 
claimed as observation step by giving word “observe” in the box 
instruction. Nevertheless, it does not always include the concept of 
observation step. In Chapter V, C5/A1/P100 done by observe the 
qualities of people, animals and things in order to identify, to critize or 
to praise them. Chapter VI, C6/A1/P128 asks students to observe the 
material about giving information related to actions/functions of 
people, animals and things. In Chapter VII, C7/A1/P150 leads 
students to observe the material about describe people, animals, and 
 things. The last is Chapter VIII, C8/A1/P178 here the students will 
observe to find the message of a song. The song that used here entitled 
Count on Me by Bruno Mars. 
b. D2: Questioning 
The activity questioning is done as one of process of developing 
student‟s knowledge in the form of concept, principal, procedure, 
law, theory, and thinking cognitively. Questioning stage may be done 
by discussion and group task. Thefore, the detailed of questioning 
stage can be presented in the discussion activity and group task as it 
is shown in the table 4.2 
Table 4.2 Questioning Step by Discussing and Group Task 
Chapter Discussion Page Group Task Page 
Chapter I - - - - 
Chapter II - - Activity 2 
Work in group, 
take notes of 
the facts about 
each person 
Acrivity 3 
Work in group, 
each member 
of group will 
present not 
read, similar 
facts about 
themselves in 
real life 
25 
 
 
 
 
24 
 
 
 
 
 
 
 
 
 
Chapter Discussion Page Group Task Page 
   Activity 5 
Work in group, 
26 
 each group will 
go to five 
people outside 
the group to 
find similar 
facts about  
them in real life 
Chapter III - - Activity 8 
We will work in 
pairs to find out 
and tell our 
daily activity 
and the daily 
activities of 
one classmate 
Activity 19 
We will work in 
group to make 
our own 
scedule at 
school 
46 
 
 
 
 
 
 
57 
Chapter IV Activity 2 
We will discuss 
and decide ten 
things in our 
classroom. 
61 Activity 36 
We will workin 
group to learn 
from the song 
some proofs 
that the world 
is wonderful 
97 
Chapter V Activity 16, 18 
We will work in 
groups to 
reflect on our 
learning. We 
will discuss 
what we have 
learned. 
119, 123 Activity 3 
We will work in 
groups. We 
will list the 
speakers 
statements 
about the park 
Activity 5 
We will work in 
group to list the 
sepakers‟ 
statements 
about the 
things 
102 
 
 
 
 
 
105 
 
 
 
 
 
  
 
Chapter Discussion Page Group Task Page 
   Activity 11 We wil 
work in groups 
to list the 
speakers‟state
ments about the 
animal 
113 
Chapter VI Activity 5, 12 
We will work in 
groups to 
reflect on 
pour learning. 
We will 
discuss what 
we have 
learned 
133, 140 Activity 2 
We will work in 
groups to 
complete the 
table related to 
job and 
profession 
based on the 
conversation. 
Activity 3 
We will work in 
groups. We 
will go around 
in the 
classroom and 
ask five of our 
friends about 
their fathers‟s 
and mother‟s 
profession and 
what they do in 
their jobs. 
Activity 7 
We will work in 
groups to make 
a list of the 
statements 
related to the 
habits of the 
people in the 
conversations 
129 
 
 
 
 
 
 
 
 
130 
 
 
 
 
 
 
 
 
 
 
 
137 
 
 
 
 
 
 
 
 
142 
 Activity 12 
We will work in 
groups to write 
the activity of 
the animals 
 
 
 
 
 
Chapter Discussion Page Group Task Page 
   Activity 14 
We will work in 
groups to write 
the names of 
the things in 
our classroom 
and what we 
use them for 
Activity 16 
We will workin 
group to write 
what is said 
about people, 
things, animals 
and plants in 
the 
conversation 
144 
 
 
 
 
 
 
 
147 
Chapter VII Activity 5 
We willwork in 
group to 
discussing 
and the blank 
descriptions 
of Edo‟s 
notebook, 
Lina‟s house, 
the shoes in 
the bg shoe 
shop, and the 
T-shirt 
Mr.Gant 
wants Mr. 
Hidayat to 
154 Activity 6 
We will  work on 
classproject to 
write about our 
school to show 
our pride, to 
promote it, and 
to criticies it, 
too.  
174 
 buy him. 
 
Chapter VIII   Activity 2 
We will workin 
groups to 
understand the 
message from 
the song 
181 
 
From the table above there is one chapters that not have activity 
in group task,it is in Chapter I. The chapter which have larger activity 
in group task can be found in Chapter VI. In this chapter the 
duscussion activity just can be found in Chapter IV,V,VI and VII.  It 
is C4/Act2/P61, C5/Act16/P119. C5/Act13/P123, C6/Act5/P133, 
C6/Act12/P140, C7/Act15/P154, those activity cannot be classified as 
a group task which may represent the question stage. Here the student 
will more active to asking the material to their friends.   
c. D3: Experimenting 
Experimenting or exploration can be done by reading, listening, 
watching the example of the text which is studied in many resources, 
including textbook, guide book, by paying attention to the social 
structures, expression and text structure, language features and the 
format of writing. 
There are two activities that are represent the experimenting 
step, there are project and game. The project is located in the end of 
activities. It definitely asked the students to do some experiment by 
implementing the material they have got from textbook. In teaching 
learning process, students can improve their knowledge and skill by 
 doing the project. The detailed information of the project and game 
can be shown in table 4.3 below. 
 
 
 
Table 4.3 Experimenting  Step by Project and Game 
Chapter Project Page Game Page 
Chapter I - - - - 
Chapter II Make “This is me!” 
project 
p.35 Activity 8 
Playing 
cards 
p. 29 
 
Chapter III - - Activity 20 
Playing 
calender 
game 
p.58 
Chapter IV Tell about dream of 
future house, a 
group project  
p. 94   
Chapter V - - - - 
Chapter VI - - - - 
Chapter VII Class project to 
write about our 
school to show 
our pride, to 
promote it, and 
to criticize it too 
p. 174 - - 
Chapter VIII - - - - 
 
According to the table above, not all chapter contain project and 
game.There are only two chapter that provide games, it is only 
Chapter II and III. In this two chapter provides two kind of game, the 
first is Playing Card which can found in C2/A8/P29 and Playing 
 Calender Game in C3/A20/P58 . The project provided in Chapter II, 
IV, and VII. One of big project is on Chapter VII, here all the 
students in the class will work together in one group to write about 
their school to show their pride. The project in Chapter VII can be 
found in page 147.  
 
 
d. D4: Associating 
According to the theory of associating from Hosnan (2014: 69), 
the process of learning will be affective if there is an interaction 
between teacher and students. Another point of view argued that 
associating activity can be done by group work in the form of text, 
analysis, classifying, comparing, expression, discussion, and getting 
feedback from the teacher (Guidebook: 2013). The compatibility of 
associating stepon each chapter can be viewed by analyzing the task 
that is done by students in group. The detailed can be viewed from 
the table 4.20 
Table 4.4 Associating Step by Group Task 
Chapter Group Task Act Page 
Chapter I a. We will make a list of the people we 
greeted in Englsh today. We will use 
the table, and do it like the example. 
7 
 
 
10 
 
 
Chapter II a. We will work in group. Each groups 
will go to five people outside our 
group to find facts about them in real 
life, like the examples above, orally. 
b. Fill the table about identities 
5 
 
 
 
13 
26 
 
 
 
36 
 Chapter III a. This is our schedule. We will learn 
to say the subjects one by one 
b. We will tell about the schedule ijn 
writing and orally 
17 
 
18 
55 
 
56 
Chapter IV We will tell what the people do in different 
places 
33 91 
Chapter V a. We will play the rolles of the 
speakers in the pictures 
b. We will work in groups. We will list 
the speakers‟ statements about the 
people 
14 
 
 
15 
117 
 
 
118 
 
 
Chapter Group Task Act Page 
Chapter VI a. We will work in groups. We will 
write the activities of the animals in 
the first column 
b. We will work in groups. We will 
write the names of the things in 
classroom and what we use them for 
c. We will work in groups. We will 
write what is said about the people, 
things, plants, and animals in the 
conversation 
12 
 
 
14 
 
 
16 
142 
 
 
144 
 
 
147 
Chapter VII a. We say good things about our 
objects because we are proud of 
them or love them 
b. We will identify the speakers say  
about location, size, archipelago, 
population, island, waters, 
mountains and vulcanoes, and 
climate. We will use table to do it 
c. We are all proud of Indonesia, aren‟t 
you? Let‟s describe together! 
d. We will learn to read to each other 
more descriptions about Indonesia 
stated by each speaker 
e. We will publish the long text 
entitled “I‟m proud of Indonesia,” 
which puts together all the 
descriptions about Indonesia, on the 
classroom wall. 
f. We will work on a class project to 
write about our school to show our 
pride, to promote it, and to criticise 
it, too. The tittle is “This is our 
11 
 
 
16 
 
 
 
 
17 
 
 
 
18 
 
 
20 
 
 
 
160 
 
 
167 
 
 
 
 
168 
 
 
 
170 
 
 
172 
 
 
 
 Lovely School”. Each group will 
contribute at least five sentences 
 
21 
 
174 
Chapter VIII - - - 
 
According to the table above, all the chapter are provides 
associating aspect except Chapter VIII. This is because in chapter 
VIII also provide 2 activities with the main material is sing a song, 
the song that used here is Count On Me by Bruno Mars. The chapter 
that provide the largest activity in associating aspect is in Chapter VII 
with the topic material is about “We Love What We Do”.  
b. D5: Communicating 
The Regulation of Ministry of Education and Culture number 
81a stated that the definitoon of communicating is an activity to 
present the result of analysis, the conclusion based on the result of 
analysis, in the form of verbal, written, or other media. The other 
deffinition is from Hosnan (2014) defined that communicating 
activity can be done by presenting a conceptualization in the form of 
verbal, written, diagram, chart, picture or other media.  
From the deffinition above, the researcher can conclude that 
both Hosnan and Ministry od Education and Culture deffiniton is 
connected each other. The aspect of communication is activity which 
encourage students to present the result of analysis of written or 
verbal. Here the researcher will analyze the Communication aspect 
in each chapter, the detailed information can be describe in the table 
4.5 
 Table 4.5 Communicating Step in the Textbook 
Chapter Communicating Activity Activity Page 
Chapter I Now I know... 9 19 
Chapter II a. We will work in group. Each of 
us will present, not-read, similar 
facts about ourselves in real life, 
orally 
b. We will learn to tell more 
information about ourselves. We 
will learn to tell our hobbies and 
what we like in our life. We will  
3 
 
 
9 
 
 
 
24 
 
 
36 
 
 
 
 
Chapter Communicating Activity Activity Page 
 present, not-read, our facts to each 
other, orally 
c. We will tell each other the 
members of our family in real 
life. We will present, not-read, the 
information to each other, orally. 
 
 
11 
 
 
34 
Chapter III a. We will make ouw own schedule 
at school 
b. Let‟s play the game! This is a 
calender game 
19 
 
20 
57 
 
58 
Chapter IV a. We will tell the names of ten 
things that we really have in our 
classroom. Each of us will draw 
and names them in notebook. 
Then, present the work to the 
class. 
2 
 
 
 
61 
 
Chapter IV b. We will tell the names of ten 
things that we really have in our 
classroom. Each of us will draw 
and names them in notebook. 
Then, present the work to the 
class. 
c. We will report our findings to the 
class, orally. 
d. We will tell the names of the 
things at the dining table, their 
number and locations. We will 
report all our findings orally to 
the class. 
2 
 
 
 
 
5 
 
6 
 
 
 
61 
 
 
 
 
54 
 
65 
 
 
 
 e. We will learn to tell locations of 
the public buildings. We will 
report all our findings orally to 
the class 
f. We will tell the names of the 
public buildings and other 
facilities in our town or village 
and their locations. We will report 
all our findngs orally to the class 
g. We will tell about our dream of 
our future house. It is a group 
project. 
h. We will sing a song. This tittle is 
What A Wonderful World by 
Louis Amstrong 
i. We will learn from the song some 
proofs that the world is wonderful 
9 
 
 
10 
 
 
 
 
34 
 
35 
 
 
36 
68 
 
 
69 
 
 
 
 
94 
 
95 
 
 
97 
Chapter V - - - 
 
Table 4.21 shows the communicating aspect. Every chapter in 
this textbook have instruction box in the corner, the instruction state 
communicating. But there are a lot of activity that indicate as 
communicating, but the instruction box did not state that this is 
communicating aspect. For the example is in chapter IV, there are 
activity that can be indentify as communicating but the instruction 
box tells that the activity is observing and asking question. In the last 
chapter, the student will learn to find the message from the song. In 
chapter VIII also only have 2 activities.  And in the chapter V the 
material is learn to give and ask information, here there is no activity 
that provide communicating. We can look from the content in each 
chapter, every chapter have dialogue that give instruction for the 
student. And in the top corner there are dialogue box indicate to the 
activity.  
 a) Result of The Analysis 
The detail of scientific approach developed in every chapter will be 
describe on the table 4.22 
Table 4.6 Detail of Scientific Approach in Every Chapter 
Chapter D1 D2 D3 D4 D5 
I C1/A2/P4 
C1/A5/P11 
C1/A7/P14 
- - C1/A7/P10 
 
C1/A9/P19 
II C2/A1/P22 
C2/A6/P27 
C2/A9/P30 
C2/A2/P25 
C2/A3/P34 
C2/A5/P26 
C2/A8/P29 
C2/A12/P35 
C2/A5/P26 
C2/A13/P36 
C2/A8/P29 
C2/A11/P34 
III C3/A1/P38 
C3/A4/P41 
C3/A19/P48 
C3/A12/P50 
C3/A8/P26 
C3/A19/P57 
C3/A20/P58 C3/A17/P55 
C3/A18/P56 
C3/A19/P57 
C3/A20/P58 
IV C4/A1/P60 
C4/A7/P66 
C4/A28/P87 
C4/A2/P61 
C4/A36/P97 
C4/A34/P94 C4/A33/P91 C4/A2/P61 
C4/A5/P54 
C4/A6/P65 
C4/A9/P65 
C4/A10/P69 
C4/A34/P94 
C4/A35/P95 
C4/A36/P97 
V C5/A1/P100 C5/A3/P102 
C5/A5/P105 
C5/A11/P113 
C5/A16/P119 
C5/A18/P123 
- C5/A14/P117 
C5/A15/P118 
- 
VI C6/A1/P128 C6/A2/P129 
C6/A3/P130 
C6/A5/P133 
C6/A7/P137 
C6/A12/P142 
C6/A14/P144 
- C5/A12/P142 
C5/A14/P144 
C5/A16/P147 
C6/A4/P132 
C6/A9/P139 
VII C7/A1/P150 C7/A5/P154 
C7/A6/P174 
C7/A21/P174 C7/A11/P160 
C7/A16/P167 
C7/A17/P168 
C7/A18/P170 
C7/A20/P172 
C7/A21/P174 
C7/A22/P175 
VIII C8/A1/P178 C8/A2/P181 - - - 
 
 The table above is the result after analyzing the whole chapter in 
english textbook When English Rings a Bell. Here the researcher make a 
list of scientific approach aspects that applied in every chapter. The 
scientific approach aspects include 5M (Observating, Questioning, 
Experimenting, Associating, and Communicating). After gather all the 
data, the researcher put the data into the table. From the table above not all 
chapters that provides 5M. There are 4 chapter which do not applied 5M, it 
is Chapter I, V, VI, VIII. And the 4 out of 8 chapter are applied the 5M of 
scientific approach in 2013 Curriculum. 
Viewed from the result analysis about the compatibility of scientific 
approach steps on each chapter, the researcher uses the formula below: 
The numbers of scientific approach developed in WERB 7S 
The total number of scientific approach stages of 2013 
The precentage result for each chapter is presented in table 4.23 
Table 4.7 Precentage Result for Each Chapter 
 
Chapter 
 
D1 
 
D2 
 
D3 
 
D4 
 
D5 
Precentage 
of Each 
Chapte
r 
I   - -     60% 
II           100% 
III           100% 
IV           100% 
V     -   - 60% 
VI          80% 
VII           100% 
VIII   - - - - 20% 
TOTAL 77.5 % 
 
The table shows the result of analysis in stage of scientific approach 
developed in the textbook. There are four chapters which fulfill all the 
X 100 % 
 scientific approach aspects, Chapter II, II, IV, and VII. Chapters I and V 
get 60%, Chapter VI get 80%, and the last is Chapter VIII get only 20%. 
The total precentage on the whole chapter in this textbook is 77,5%.  
2. Compatibility with the Core and Basic Competence in 2013 Curriculum in 
terms of Cognitive and Psychomotor Domain. 
In this research, to find out the relevance between the content in the 
textbook with the cognitive and psychomotor domain. The researcher used 
observation checklist as research instrument. Here, obervation checklist 
made by basic competence three and four compared with the action verbs 
mentioned in the Bloom‟s taxonomy which is stated in Anderson, et al 
(2001:67).  
a. Relevance of the Materials with the Cognitive Domain 
In this step, the data will presented in checklist table. The firt 
column is the Basic Competence three of 2013 Curriculum. This 
column split into two columns which contain basic competence,and 
materials according to the syllabus. Second column is the materials 
written in textbook When English Rings a Bell. This column is split 
into three columns consist of the example of materials which are 
suitable with the materials in the basic competence three, the page 
where the materials are written, and checklist of the relevance between 
the materials and the basic competence and topic. The detailed data 
shown in the table 4.8 below 
Table 4.8 Research Data of Cognitive Domain for Relevance Materials 
Basic Competence Three (Cognitive 
Domain) 
When English Rings a Bell 
 Basic Competence Materials 
Sub-Basic 
Competence 
Page Example of 
Materials 
Relevance with Basic 
Competence and Topic 
Releva
nt 
Partly 
Relevan
t 
Irrelevan
t 
3.1 Memahami 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan dari 
teks untuk 
menyatakan dan 
menanyakan  
3.1.1 Mengamati 
ungkapan atau 
tutur kata yang 
digunakan dalam 
greeting, leave 
taking, thanks 
and appologiize 
2, 3, 4, 
11 
14 
 
 
We will listen 
carefully to our 
teacher read 
the greetings. 
Then we will 
repeat the 
greeting after 
the teacher.  
   
 
 
 
 
 
 
  
Basic Competence Three (Cognitive 
Domain) 
When English Rings a Bell 
Basic 
Competence 
Materials 
Sub-Basic 
Competence 
Pa
ge 
Example of 
Materials 
Relevance with Basic 
Competence and Topic 
Rele
vant 
Partly 
Relevant 
Irrele
vant 
nama hari, bulan, 
nama waktu 
dalam hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun. 
 
 
 
 
 
 
 
 
3.1.2 
Mengidentifikasi 
ungkapan yang 
digunakan dalam 
greeting, leave 
taking, thanks, 
and appologize 
 
 
 
 
 
 
 
 
9, 
10, 
6, 
18 
Teacher: “Good 
Morning, Lina. 
How are you?” 
Lina: “Good 
morning Mrs. 
Rita. I’m fine, 
thank you.” 
 
We will make a 
list of people we 
greeted in 
English today. 
We will use the 
table, and do it 
like the example 
 
 
 
 
 
 
 
 
  
 
 
 
 
  
  
3.2 Memahami 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan pada 
ungkapan 
perkenalan diri, 
serta responnya, 
sesuai dengan 
3.2.1 Mengamati 
ungkapan untuk 
memperkenalkan 
diri sendiri dan 
responnya 
 
 
 
 
22, 
27, 
30 
 
 
 
 
 
 
We will learn to 
tell other people 
about our 
names, our 
origins, and our 
home address 
Hello ny name is 
Hasnida. I am 
from West 
   
 
 
 
 
 
 
 
 
  
 konteks 
penggunaannya. 
 
 
 
 
 
 
 
 
 
 
3.2.2 
Mengidentifikasi 
ungkapan 
memperkenalkan 
orang lain dan 
responnya. 
 
 
 
 
 
 
 
 
 
 
 
33, 
34 
Sumatra. I live 
in Padang in 
Kampung 
Mutiara, on 
Jalan Kemangi. 
To be precise, I 
live at 23 Jalan 
Kemangi 
 
We will learn to 
tell each other 
the members of 
our family. 
Firts, we will 
listen carefully 
to our teacher 
read the 
examples.  
 
 
 
 
 
 
 
 
 
  
 
Basic Competence Three (Cognitive 
Domain) 
When English Rings a Bell 
Basic Competence Materials 
Sub-Basic 
Competence 
Page Example of 
Materials 
Relevance with Basic 
Competence and Topic 
Releva
nt 
Partly 
Relevan
t 
Irrelevan
t 
   Second, we will 
repeat the 
examples after 
the teacher, 
sentence by 
sentence. 
Third, we will 
take notes of 
the people in 
the speakers‟s 
family. Then, 
we will learn to 
present, not 
read, the 
information to 
each other, 
orally. 
    
 3.3 Memahami 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan dari 
teks untuk 
menyatakan dan 
menanyakan 
nama hari, 
bulan, nama 
waktu dalam 
hari, waktu 
dalam bentuk 
angka, tanggal, 
dan tahun.. 
 
3.3.1 
Mengidentifikasi 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
dari teks untuk 
menyatakan dan 
menanyakan 
nama hari, waktu, 
dan bulan 
38, 
48, 
50, 
53 
We will listen 
carefully to the 
teacher say the 
times “its’s one 
o’clock”, “it’s 
two o’clock”.  
 
 
 
 
    
3.4 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan  
unsur kebahasaan 
dari teks 
pemaparan jati 
diri, sesuai 
dengan konteks 
penggunaannya. 
3.4.1 Mengenalkan, 
menyebutkan 
identitas untuk 
saling mengenal 
dan menjalin 
hubungan antar 
pribadi dengan 
teman dan guru. 
25 We will ask and 
answer 
question about 
our names, 
origins, and 
home addresses 
   
 
 
  
Basic Competence Three (Cognitive 
Domain) 
When English Rings a Bell 
Basic Competence Materials 
Sub-Basic 
Competence 
Page Example of 
Materials 
Relevance with Basic 
Competence and Topic 
Releva
nt 
Partly 
Relevan
t 
Irrelevan
t 
3.5 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
teks 
3.5.1 
Mengidentifikasi 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan pada 
teks untuk 
menyatakan dan 
menanyakan 
nama dan jumlah 
60, 62, 
66
, 
30 
 
 
 
 
 
 
We will listen to 
our teacher say 
the names of 
the things we 
often have in 
our bags. Then, 
we will repeat 
the words after 
the teacher, one 
by one. 
 
 
 
 
 
 
 
 
 
   
 untuk 
menyatak
an dan 
menanya
kan nama 
dan 
jumlah 
binatang, 
benda, 
dan 
bangunan 
publik 
yang 
dekat 
dengan 
kehidupa
n siswa 
sehari-
hari. 
 
binatang, benda, 
dan bangunan 
publik yang dejat 
dengan 
kehidupan 
sehari-hari 
 
3.5.2 Menyebutkan 
jumlah binatang, 
benda, dan 
bangunan yang 
ada dekat pada 
kehidupan 
sehari-hari 
 
 
 
 
 
63, 65, 
31 
 
 
 
 
 
 
We will tell the 
names of the 
things that we 
really have in 
our bags.  
Student A: I have 
two rubbers. 
What about 
you, how many 
pens do you 
have? 
Student B: I have 
three pens. 
 
 
 
 
 
 
  
3.6 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks label 
nama 
(label) 
dan 
daftar 
barang 
(list), 
sesuai 
dengan 
konteks 
pengguna
annya  
3.6.1 
Mengidentifikasi 
daftar barang 
sesuai dengan 
konteks 
penggunannya 
 
3.6.2 
Menginventarisa
si daftar barang 
sesuai dengan 
konteks 
penggunaannya 
77 
 
 
 
 
 
76 
We will tell the 
names of the 
things in the 
bedrooms, their 
numbers, and 
their locations 
 
We will draw a 
table in our 
notebooks, and 
then write the 
names of the 
things we see 
in  
   
 
 
 
 
 
 
 
 
 
 
  
 
 
Basic Competence Three (Cognitive 
Domain) 
When English Rings a Bell 
Basic Competence Materials Page Example of Relevance with Basic 
 Sub-Basic 
Competence 
Materials Competence and Topic 
Releva
nt 
Partly 
Relevan
t 
Irrelevan
t 
   the kitchen and at 
the dining table 
on the right 
column 
   
3.7 Memahami 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan pada 
teks untuk 
menyatakan dan 
menanyakan 
sifat orang, 
binatang, benda 
sesuai dengan 
konteks 
penggunaannya 
3.7.1 Mendengarkan 
atau membaca 
ungkapan atau 
tutur kata yang 
digunakan untuk 
menyatakan dan 
menanyakan 
binatang sesuai 
dengan konteks 
penggunaannya 
 
 
3.7.2 Mengenalkan , 
memuji, 
mencela, 
mengagumi 
ungkapan yang 
digunakan untuk 
menyatakan dan 
menanyakan 
binatang sesuai 
dengan kontyeks 
penggunannya 
100,  
10
3, 
11
1, 
11
3,  
 
 
 
 
 
 
103, 
11
1, 
11
2 
 
 
We will listen 
carefully to our 
teacher read 
the 
conversation. 
 
 
 
 
 
 
 
 
 
We will play the 
roles of the 
speakers in the 
pictures. 
 
Student A: Edo, 
your dog has 
fierce eyes. 
Student B: But he’s 
actually very 
friendly and 
playful 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
  
   
3.9 Memahami 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan dari 
teks instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
3.9.1 
Mengidentifikasi 
fungsi sosial 
struktur teks, dan 
unsur 
kebahasaan dari 
teks instruksi, 
tanda atau 
rambu, tanda 
peringatan sesuai 
      
 (warning/caution
), sesuai dengan  
dengan konteks 
penggunaannya. 
 
Basic Competence Three (Cognitive 
Domain) 
When English Rings a Bell 
Basic Competence Materials 
Sub-Basic 
Competence 
Page Example of 
Materials 
Relevance with Basic 
Competence and Topic 
Releva
nt 
Partly 
Relevan
t 
Irrelevan
t 
konteks 
pengguna
annya. 
 
3.10 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks 
deskriptif 
dengan 
menyatak
an dan 
menanya
kan 
tentang 
deskripsi 
orang, 
binatang, 
dan 
benda, 
sangat 
pendek 
dan 
sederhana
, sesuai 
dengan 
konteks 
pengguna
 
 
 
 
3.10.1 Menyebutkan 
nama orang, 
binatang benda 
dan nama 
bagian-
bagiannya yang 
dipilih untuk di 
deskripsikan 
 
3.10.2 Menyebutkan 
sifat orang, 
binatang, benda 
seuati dengan 
konteksnya 
 
 
 
 
150 
 
 
 
 
 
 
 
 
152, 
15
3, 
16
0 
 
 
 
 
 
We will play roles 
of the speakers 
in the 
conversations 
about Edo‟s 
notebook 
 
 
 
We say good 
things about 
our objects 
because we are 
proud or love 
them 
My father is a good 
man. He loves 
his family. He 
does not get 
angry easily. 
He talks to us, 
his children, 
about many 
things. He and 
my mom often 
go out together 
to enjoy the 
evening. He is 
friendly to the 
neighbours. 
  
 
 
 
  
 
 
 
 
 
 
 
 
  
 
 annya. 
 
3.11 Memahami 
fungsi sosial dan 
unsur 
kebahasaan 
dalam lagu. 
3.11.1 Menggunakan 
fungsi sosial dan 
unsur 
kebahasaan yang 
benar (intonasi, 
pengucapan, 
struktur bahasa) 
 
3.11.2 
Mendengarkan 
lagu berbahasa 
Inggris 
178 
 
 
 
 
 
 
 
 
179 
We will read the 
lyric of a song. 
Count On Me 
by Bruno Mars 
 
 
 
 
 
Listening carefully 
the english 
song entitled 
Count On Me 
Count by 
Bruno Mars 
  
 
 
 
 
 
 
 
 
  
  
 
By using checklist instrument above, the researcher broke down 
the materials in the textbook according to the basic competence three 
and find out its relevance with the cognitive domain of learning. The 
researcher concluded the conformity of textbook material to the basic 
competence three in the following table 
Table 4.9 The Conformity of Textbook Materials to the Basic 
Competence Three 
The Relevance The Basic Competence Three 
Relevant Sub-Basic Competence 3.1.1, 3.1.2, 3.2.1, 3.2.2, 
3.3.1, 3.4.1, 3.5.2, 3.6.1, 3.6.2, 3.7.2, 3.11.1, 
3.11.2, 
Party Relevant Sub-Basic Competence 3.5.1, 3.7.1, 3.10.1, 3.10.2 
 Irrelevant Sub-Basic Competence 3.9.2 
 
The table above describe that there are several materials which 
are relevant, partly relevant, and irrelevant with the sub-basic 
competence three. The materials which are relevant with the sub-basic 
competence are able to fulfill the purpose of the language features and 
social functions that are intended to be achieve by the students. While 
the materials which are not relevant with the sub –basic competence 
are not able to fulfill all of the purpose of the language fetaures, and 
social functions that are stated in the sub-basic competence three. 
From the data that describe in the table above, there are 12 
materials which are relevant with the sub-basic competence three, they 
are: Sub-Basic Competence 3.1.1, 3.1.2, 3.2.1, 3.2.2, 3.3.1, 3.4.1, 3.5.2, 
3.6.1, 3.6.2, 3.7.2, 3.11.1, and 3.11.2, 
The sub-basic competence 3.1.1 is comprehending text 
structures and language features in gaining attention expressions and 
responses according to context . This sub-basic competence is suitable 
with the content of textbook in page 2, 3, 4, 11, 14 in chapter I. The 
theme here is “Good Morning. How are You?”. Here, the students will 
learn the expressions of greeting, leave taking, thanks, and apologize. 
The instruction in those pages also used action verbs which are 
included in the Bloom‟s Taxonomy Cognitive Domain stated in 
Anderson, et.al (2006: 67). The writer used verb “repeat” which has 
close meaning with “represent” in category “Understand”. The sub-
 basic competence 3.1.2 used verb “list” which has close meanung with 
“construct” in catergory “Creating”. 
The next sub-basic competence is 3.2.1, 3.2.2. This sub-basic 
competence is suitable with the material in the textbook. Here, the 
students will learn to share and inquire about each other, including 
identities, introducing ourselve and others. The instruction in those 
pages used action verbs which are included in the Bloom‟s taxonomy 
Cognitive Domain stated in Anderson, et.al. (2006:67). Here, the writer 
used verb “tell” which similar with the action verb “explain” in the 
“Understand” category.  
Then, there is also sub-basic competence 3.3.1 which suitable 
with the material in the textbook. The materials here can be found in 
page 38, 48, 50, 53. In this part, the student wiill learn the material 
about time, date, day and month. The instruction in those pages used 
action verbs which are included in the Bloom‟s taxonomy Cognitive 
Domain stated in Anderson, et.al. (2006:67). Here, the writer used verb 
“say” which has close meaning with verb “repeat” which has close 
meaning with “represent”. Because of those reasons, the researcher 
concluded that those materials are releveant with the 3.3.1 sub 
competence. 
The next sub-basic competence is 3.5.2. On this part, the students will 
learn to state things, animals, andpublic places around. The instruction 
in those pages used action verbs which are included in the Bloom‟s 
taxonomy Cognitive Domain stated in Anderson, et.al. (2006:67). 
 Here, the writer used verb “say” and “repeat” that similar with the 
action verb in cognitive domain “represent.  
The sub-basic competence 3.6.1 and 3.6.2 also suitable with the 
materials in the textbook. The material which suitable with the sub-
basiccompetence can be found in page 76 and 78. Here the students 
will learn to mention the name of thing in some places. The instruction 
in those pages used action verbs which are included in the Bloom‟s 
taxonomy Cognitive Domain stated in Anderson, et.al. (2006:67). 
Here, the writer used verb “tell” and “drew”. The verb “tell” similar 
with the action verb “explain”. And “drew” here similar with the action 
verb “construct” in the category „Creat‟.  
Then, there is also sub-basic competence 3.7.2 that also relevant 
with the material in the textbook. This sub-basic competence can be 
found in page 100,  103, 111, 113, 103, 111, and 112. Here, the students will 
learn about ask for and give information related to the qualities of peple, 
animals and things, in order to identify, to critize or to praise them. The 
instruction in those pages used action verbs which are included in the 
Bloom‟s taxonomy Cognitive Domain stated in Anderson, et.al. 
(2006:67). Here, the writer used verb “listen” which have similar 
meaning woth “focus” in „Analyse” category of cognitive domain.  
Then on the sub-basic competence 3.7.2 used action verb “play” that 
refer to „play the roles‟, this action verb are similar with “ilustrate” in 
the „Understanding‟ thinking level of cognitive domain. 
 The last sub-basic competence that relevant are 3.11.1 and 
3.11.2. On this part, the students will learn to find the message in the 
song. Here, they used song by Bruno Mars with the titled is Count on 
Me. The material can be found in the last chapter in the textbook, 
Chapter VIII. The instruction in those pages used action verbs which 
are included in the Bloom‟s taxonomy Cognitive Domain stated in 
Anderson, et.al. (2006:67). Here, the writer used verb “read” and 
“listen” that has similar meaning with “focus” in the catergory 
„Analyze” of cognitive domain. 
For the sub-basic competence that categorized as party relevant 
and irrelevant is the sub-basic competence that did not matches with 
the material on textbook. The partly relevant are sub-basic competence 
3.5.1, 3.7.1, 3.10.1, 3.10.2 and the irrelevant is 3.9.2. The sub-basic 
competence 3.10.1 and 3.10.2 categorized as partly relevant because 
the material did not suitable with the sub-basic competence. We can 
look from the table 4.8 that the sub-basic competence here is not only 
state about person but also thing and animal, but in the textbook do not 
contain the subject animal and things. For the irrelevant is on 3.10.2, 
this is because the material in textbook do not provide sub-basic 
competence 3.10.2 according to the syllabus 2013 Curriculum. It is 
better if the goverment can complete the material.  
After analyze the data, the researcher made a precentage from of 
the data abalysis. A first, made a percentage of the book relevancy with 
 cognitive domain. There are 17 materials which include in the 
cognitive domain. Here the result of the percentage: 
 
1) Relevant Materials 
There are 14 materials which are relevant with the cognitive 
domain. So, the percentage is: 
12 
17 
2) Partly Relevant Materials 
4 
17 
3) Irrelevant Materials 
1 
17 
 
According to those percentage, the researcher concluded that the 
textbook covers around 70,5 % materials which are relevant with the 
cognitive domain and able to fulfill the purposes of the language 
features and social functions of the ideal materials which are intended 
to be achieve by the students. 
b. Relevance of the Material with the Psychomotor Domain\ 
After analyze the Cognitive domain, the second is analysis of 
the relevance between the materials on the textbook with Psychomotor 
Domain. Same with the previous analysis, here the researcher also use 
x 100 % = 70,5 % 
x 100 % = 23, 5 % 
x 100 % = 5,88 % 
 the same uistrument. The researcher made an observation checklist. In 
this checklist, compared the instruction of each material which is 
included in the basic competence four with the action verbs mentioned 
in the Bloom‟s taxonomy psychomotor domain of learning which is 
stated by Anderson and Simpson (2006).  
The table used by the researcher consisted of two column, same 
as the one for cognitive domain analysis. The first column contained 
basic competence and materials according to the syllabus, while the 
second column contained the materials written in textbook, page, and 
the relevance between the materials with the basic competence four. 
The detailed data will be described in the table 4.10. 
 
Table 4.10 Research Data of Psychomotor Domain for the Relevant Materials 
Basic Competence Four (Psychomotor 
Aspect) 
When English Rings a Bell 
 
Basic 
Competence 
Materials 
Sub-Basic 
Competence 
Page  
Example of 
Materials 
Relevance with basic 
Competence and Topic 
Relevan
t 
Partly 
Relevant 
Irrelevant 
4.1Menyusun 
teks lisan 
sederhana 
untuk 
mengucapkan 
dan merespon 
sapaan, 
pamitan, 
ucapan 
terimakasih, 
dan 
permintaan 
maaf, dengan  
4.1.1 Menirukan 
ungkapan untuk 
greeting, leave 
taking, thank, 
and apologize. 
 
 
 
 
 
 
4, 11,  
 
 
 
 
 
 
 
 
 
 
 
 
 
We will listen 
carefully to our 
teacher read the 
greetings, then 
we will repeat 
the greetings 
after the teacher. 
Then we will 
play the roles of 
the speakers in 
the pictures. 
 
   
 
 
 
 
 
 
 
 
 
  
 
  
  
Basic Competence Four (Psychomotor 
Aspect) 
When English Rings a Bell 
 
Basic 
Competence 
Materials 
Sub-Basic 
Competence 
Page  
Example of 
Materials 
Relevance with basic 
Competence and Topic 
Relevan
t 
Partly 
Relevant 
Irrelevant 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks 
4.1.2 Membuat 
struktur 
percakapan 
pendek dalam 
menggunakan 
ungkapan 
greeting, leave 
taking, thank, 
and apologize. 
 
4.1.3 Melakukan 
percakapan 
greeting, leave 
taking, thank, 
and apologize 
secara 
berkelompok 
atau berpasangan 
dengan percaya 
diri. 
10, 13,  
 
 
 
 
 
 
 
 
9, 13, 
14, 
18 
 
 
We will make a list 
of the people we 
greeted in 
English today. 
We will use the 
table, and do it 
like example. 
 
 
 
We will see a sign of 
time: morning, 
afternoon, or 
evening. Then, 
one person will 
state a proper 
greeting for the 
time. Then, 
another person 
will respond to 
the greeting 
properly. 
   
 
 
 
 
 
 
 
 
 
  
  
4.2Menyu
sun 
teks 
lisan 
dan 
tulis 
sederh
ana 
untuk 
menya
takan, 
menan
yakan, 
dan 
meres
pon 
4.2.1 Menriukan 
ungkapan untuk 
self introduction 
dan introducing 
others 
 
 
 
 
 
 
 
4.2.2 Membuat 
percakapan 
pendek yang 
22, 25, 
27, 
30, 
33,  
 
 
 
 
 
 
 
23, 24, 
29, 
35 
We will listen 
carefully to our 
teacher presents 
the facts about 
the six speakers, 
one by one. 
Second, we will 
repeat the 
presentation 
after the teacher, 
one by one 
 
First, we will study 
the example 
carefully. 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 perken
alan 
diri, 
denga
n 
sangat 
pende
k dan 
sederh
ana, 
denga
n 
memp
erhatik
an 
fungsi 
sosial, 
struktu
r teks, 
dan 
unsur 
kebaha
saan. 
 
menggunakan 
ungkapan self  
 
Second, with the 
given form 
below, we will 
take notes of the 
facts about. 
       
Basic Competence Four (Psychomotor 
Aspect) 
When English Rings a Bell 
 
Basic 
Competence 
Materials 
Sub-Basic 
Competence 
Page  
Example of 
Materials 
Relevance with basic 
Competence and Topic 
Relevan
t 
Partly 
Relevant 
Irrelevant 
yang benar dan 
sesuai 
konteks 
introducing dan 
other 
introducing 
 each person. We will 
handwrite it. 
Then we will 
learn how to 
present, not read, 
the information, 
to each other, 
oral. 
   
4.3Menyu
sun 
teks 
lisan 
dan 
4.3.1 Menyusun teks 
tulis untuk 
menyatakan dan 
menanyakan 
nama waktu, 
40, 43, 
45, 
46, 
47, 
51, 
We will report our 
findings in good 
sentences. First, 
we will study the 
example 
   
 
 
 
 
 
  
 tulis 
untuk 
menya
takan 
dan 
menan
yakan 
nama 
hari, 
bulan, 
nama 
waktu 
dalam 
hari, 
waktu 
dalam 
bentuk 
angka, 
tangga
l, dan 
tahun, 
denga
n 
unsur 
kebaha
saan 
yang 
benar 
dan 
sesuai 
kontek
s 
hari, tanggal, dan 
bulan 
 
 
 
 
 
 
 
4.3.2 Menyampaikan 
teks tulis 
menyatakan 
waktu, hari, 
tanggal dan 
bulan 
56, 
57 
 
 
 
 
 
40, 44, 
49, 
54, 
56 
carefully. 
Second, we will 
make sentences 
about our daily 
activities. Then, 
we will 
handwrite it on 
our netbook.  
 
 
We will tell about 
the schedule, in 
writing and 
orally. First, we 
will study and 
copy  the 
example of the 
statements on 
our handbook. 
 
 
 
 
 
 
 
  
4.4 Menangkap 
makna 
pemaparan 
jati diri lisan 
dan tulis 
sangat 
pendek dan 
sederhana 
4.4.1 
Mengidentifikasi 
makna dalam 
tulis dan lisan 
 
25 We will work in 
group. First, we 
will study the 
example 
carefully. 
Second, with the 
given form 
below, we will 
take notes of the 
facts about each 
person. We will 
handwrite it. 
Then, we will 
learn how to 
present, not 
     
 read,. 
Basic Competence Four (Psychomotor 
Aspect) 
When English Rings a Bell 
 
Basic 
Competence 
Materials 
Sub-Basic 
Competence 
Page  
Example of 
Materials 
Relevance with basic 
Competence and Topic 
Relevan
t 
Partly 
Relevant 
Irrelevant 
   the information to 
each other, oraly 
   
4.6 Menyusun 
teks lisan dan 
tulis untuk 
menyatakan 
dan 
menanyakan 
nama 
binatang, 
benda, dan 
bangunan 
publik yang 
dekat dengan 
kehidupan 
siswa sehari-
hari, dengan 
memperhatik
an fungsi 
sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang  benar 
dan sesuai 
konteks. 
4.6.1 Menulis nama-
nama binatang, 
benda, dan 
bangunan publik 
yang dekat 
dengan 
kehidupan siswa 
sehari-hari 
 
 
 
 
 
 
 
 
4.6.2 Menulis 
kalimat dengan 
menggunakan 
struktur: There is 
dan There are 
61 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
69 
We will tell the 
names of ten 
things that we 
really have in 
our classroom. 
We will work in 
groups. First, we 
will discuss and 
decide ten things 
in our classroom. 
Second, each of 
us will draw and 
names them in 
our notebook. 
 
We will tell the 
names of the 
public buildings 
and other 
facilities in our 
town or village 
and their 
locations. Then 
we will plan 
what to say 
about each of 
our findings in 
our notebooks. 
Example: There 
are two banks in 
my village. Bank 
Seraja and Bank 
Nasional  
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
  
4.7 Menyusun 
teks tulis 
4.7.1 Siswa dapat 
menyusun teks 
76 We will draw a table 
in our 
    
 label nama 
(label) dan 
daftar barang 
(list), dengan 
memperhatik
an fungsi 
sosial, 
struktur teks  
tabel dan daftar 
barang (list) 
notebooks, and 
then write the 
names of the 
things we see in 
the kitchen and 
at the dining 
table on the left 
column,  
 
Basic Competence Four (Psychomotor 
Aspect) 
When English Rings a Bell 
 
Basic 
Competence 
Materials 
Sub-Basic 
Competence 
Page  
Example of 
Materials 
Relevance with basic 
Competence and Topic 
Relevan
t 
Partly 
Relevant 
Irrelevant 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks. 
  and the number of 
each thing on the 
right column. 
   
4.8 Menyusun 
teks lisan dan 
tulis untuk 
menyatakan 
dan 
menanyakan 
sifat orang, 
binatang, dan 
benda, 
dengan 
memperhatik
an fungsi 
sosial, 
struktur teks 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks 
4.8.1 Membuat teks 
percakapan 
untuk 
menanyakan 
sifat orang, 
binatang, benda 
sesuai dengan 
konteks 
 
4.8.2 Melakukan 
percakapan yang 
menanyakan 
sifat orang, 
binatang, dan 
benda sesuai 
dengan konteks 
penggunaannys 
105, 
109, 
110, 
113, 
116, 
119 
 
 
 
101,103
, 
106, 
111, 
115, 
117, 
120  
We will work in 
groups. We will 
list the speakers‟ 
statements about 
the things 
 
 
 
 
We will play the 
roles of the 
speakers in the 
pictures.  
Student A: Edo, your 
dog has fierce 
eyes. 
Student B: But he’s 
actually very 
friendly and 
playful 
 
 
 
 
 
 
 
 
 
 
   
    
 
 
 
 
 
 
 
 
  
4.9 Menyusun 
teks lisan dan 
tulis untuk 
4.9.1 membuat teks 
tertulis pendek 
yang 
154, 
162 
We will complete 
the descriptions 
of edo‟s 
     
 menyatakan 
dan 
menanyakan 
tingkah 
laku/tindakan
/fungsi dari  
menggunakan 
ungkapan untuk 
mendeskripsikan 
benda 
emperhatikan 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
notebook, Lina‟s 
house, the shoes 
in the big shoe 
shop, and the T-
shirt Mr. Gani 
wants Mr. 
Hidayat to buy 
him.  
 
 
Basic Competence Four (Psychomotor 
Aspect) 
When English Rings a Bell 
 
Basic 
Competence 
Materials 
Sub-Basic 
Competence 
Page  
Example of 
Materials 
Relevance with basic 
Competence and Topic 
Relevan
t 
Partly 
Relevant 
Irrelevant 
4.12Menangkap 
makna dalam 
teks 
deskriptif 
lisan dan 
tulis,.sangat 
pendek dan 
sederhana 
4.12.1 Menjawab 
teks berdasarkan 
teks deskriptif 
154, 
162, 
171 
We will copy each 
description to 
complete each 
task and 
handwrite it in 
our notebooks 
    
4.13 
Menyu
sun 
teks 
deskri
ptif 
lisan 
dan 
tulis, 
sangat 
pende
k dan 
sederh
ana, 
tentan
g 
orang, 
binata
ng, 
4.13.1 Menulis teks 
deskriptif 
sederhana 
tentang binatang, 
dan benda, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan, 
secara benar dan 
sesuai konteks 
175 We wil work on a 
class project to 
write about our 
school to show 
our pride, to 
promote it, and 
to criticise it, 
too. The title is 
“This is Our 
Lovely School”. 
Each group will 
contribute at 
least five 
sentences 
    
 dan 
benda, 
denga
n 
memp
erhatik
an 
fungsi 
sosial, 
struktu
r teks, 
dan 
unsur 
kebaha
saan, 
secara 
benar 
dan 
sesuai 
kontek
s. 
4.14 
Menan
gkap 
makna 
lagu. 
 
4.14.1 Memahami 
fungsi sosial dan 
unsur 
kebahasaan 
dalam lagu 
181 We will read the 
lyric very 
carefully to 
understand the 
message. We 
will use some 
sentences that 
will guide us to 
do it. Exsmple 
1. Trouble, how hard 
it is, will never 
stop you from 
helping your 
friend > If you 
ever find 
yourself stuck in 
the middle of the 
sea I’ll sail the 
worl to find you 
    
 
After broke down the materials written in the book according to 
the basic competence four of 2013 Curriculum and find out its 
relevance with the psychomotor domain of learning used in the 
 observation checklist above, the researcher resumed her findings. 
Here, the researcher concluded the conformity of textbook materials to 
the basic competence four in the following table: 
Table 4.11 The Conformity of Textbook Materials to the Basic Competence Four 
The 
Relevanc
e 
The Basic Competence Four 
Relevant Sub-Basic Competence 4.1.1, 4.1.2, 4.1.3, 
4.2.1, 4.3.1, 4.3.2, 4.4.1, 4.5.1, 4.6.1, 
4.6.2, 4.7.1, 4.8.2, 4.9.1, 4.12.1, 4.13.1, 
and 4.14.1 
Partly 
Relevant 
Sub-Basic Competence 4.2.2 and 4.8.1 
Irrelevant Sub-Basic Competence 4.10.1, 4.10.2, 4.11.1 
 
According to the table above, it can be seen that there are some 
materials which relevant, partly relevant, and irrelevant with the sub-
basic competence four. The materials which are relevant with the sub-
basic competence four are able to fullfil the purpose of guiding the 
students to use their psychomotor ability to create something with 
their creativity. While the materials which are not relevant the sub 
basic competence four are not fulfill all the purpose of guiding the 
students to use their psychomotor ability to create something with 
their creativity 
 There are 16 materials which relevant with the sub-basic competence 
four, they are: sub-basic competence 4.1.1, 4.1.2, 4.1.3, 4.2.1, 4.3.1, 
4.3.2, 4.4.1, 4.5.1, 4.6.1, 4.6.2, 4.7.1, 4.8.2, 4.9.1, 4.12.1, 4.13.1, and 
4.14.1.  
According to the syllabus, sub-basic competence 4.1.1 contain 
expression materials. The expression here are, greetng, leave taking, 
thank and apologize. From the table 4.11, the sub-basic competence is 
relevant with the material in the textbook. Here the student should 
repeat the expression that provide in the material, the example of 
activity can found in chapter I in page 4 and 11. The instruction in  
sub-basic competence 4.1.2 example material  also used action verbs 
which are included in the Bloom‟s taxonomy Psychomotor Domain 
stated in Anderson, et.al. (2006:67). Here the instruction used action 
verb “make‟ that suitable with “makes‟ ” in „Mechanism‟ category of 
psychomotor domain. 
There is also sub-basic competence 4.2.2 which party relevant 
with the materials in textbook. This is because the instruction here ask 
the student to make short conversation about introducing self/other, 
but here in the textbook there is no material which ask the students to 
make short conversation. The last sub-basic competence that include 
into partly relevant is 4.8.1, the problem is same with the sub-basic 
competence 4.2.2. Here the sub-basic competence ask the students to 
make short conversation, but the instruction in textbook do not 
provide it.  The 4.3.1 is relevant with the matrial, that can be found in 
 the page 40, 43, 45, 46, 47, 51, 56, 57. The instruction also relevant 
with the action verb in Bloom Taxonomy of Psychomotor Domain. 
The instruction used action verb “report” that similar with the action 
verb “state” in „Set‟ categoty.  
The next is sub-basic competence 4.4.1 which also relevant with 
the materials in textbook. The suitable material can found in page 25. 
The example material here is ask students to find the fact of each 
person. Then, 4.5.1 also suitable with the materials in textbook. The 
instruction here used action verb “find” with the instrucrtion is to find 
the similar facts about real life, this is suitable with action verb 
“identifies” in „Perseption‟ level. 
For the irrelevant sub-basic competence such as sub-basic 
competence 4.10.1, 4.10.2 4.11.1, they were not relevant because the 
sub-basic competence not provide in the textbook. Here the topic 
material is about instruction and short notice, but there is no material 
which suitable with this basic competence.  
After analyzed the data, the researcher made a percentage of the book 
relevancy with psychomotor domain. There are 21 materials which are 
include psychomotor domain. Here is the result of the percentage: 
1. Relevant Materials 
There are 16 materials which are relevant with the psychomotor 
domain. So the percentage is: 
16 
21 
x 100 % = 76,20  % 
 2. Partly Relevant Materials 
There are 2 materials which are relevant with the psychomotor 
domain. So, the percentage is: 
 2 
21 
3. Irrelevant Materials 
There are 3 materials which are relevant with the psychomotor 
domain. So the percentage is: 
3 
21 
According to those percentage, the researcher concluded that the 
textbook covers around 76,20 % materials which are relevant with the 
psychomotor domain and able to fulfill the purpose of guiding the 
students to use their psychomotor ability to create something with 
their creativity.  
 
B. Discussion 
1. The Compatibility of Scientific Approach 
The english textbook entitled When English Rings a Bell for seventh 
grade Junior High School published by the goverment is a textbook which 
applied the 2013 Curriculum. As a textbook which applied the 2013 
Curriculum, it should contain the aspect of scientific approach that is set as 
the main concept of 2013 Curriculum. The scientific approach apects in 
x 100 % = 9,5 % 
x 100 % = 14,29 % 
 2013 Curriculum including observing, questioning, associating, 
experimenting, and communicating or in bahasa called 5M.  
After analyzing the content of When English Rings a Bell textbook, 
the whole chapters are not fulfill the scientific approach aspects. Thus, 
based on the analysis found that the textbook is necessary to be perfected 
by receiving some weaknesses. This explanantion is by identifying the 
table 4.6 that all chapters in the textbook do not provide all domains, they 
are D1 (Observing), D2(Questioning, D3 (Experimenting), D4 
(Associating), and D5 (Communicating).  
The first is Observing, on this textbook observing step has included 
in all of chapters. In observing step, the students will learn the main 
material first. Here, the students should observe material the teacher gives. 
There are more than one activity of observing step developed in the 
textbook in every chapter. One of the example of observing step is 
CI/A2/P4. This activity is one of observing step that asked the students to 
observe the expression of greeting. And the other example is in Chapter V, 
here the activity begin with learning the material by play the roles.It 
different with the other chapters that begin with learning the main material 
first. 
The second step on scientific approach is Questioning. This step ask 
student to be more active in learning process. The student can ask or 
disscus the material with teacher of their friends. All the chapter is contain 
questioning step except n chapter I. The largest activity is in chapter VI 
which contain questioning step, the activity can be found in C6/A2/P129, 
 C6/A3/P130, C6/A5/P133, C6/A7/P137, C6/A12/P142, C6/A14/P144. The 
material here is about ask and give information related to actions/functions 
of people, animals and things in order to identify, to criticize or to praise 
them. On the questioning stage the analysis focuses on the existence of 
discussion and group task.  
The third is D3 (Experimenting) stage that is represented by a project 
and game. According to the table 4.6, only 2 chapters that provide game 
and 3 chapters that provide project. In chapter II there is card game and in 
the Chapter II there is calender game which can be found in the end of 
chapter.  
The next is D4 (Associating) step, associating is the process of 
thinking logically and systematically of the empirical facts that can be 
observed to obtain the conclusion in the form of knowledge. Acoording to 
the table 4.6, Chapter I, V, VI and VIII do not contain this step. So it can be 
conclude that the half chapter of the english textbook When English Rings a 
Bell do not fullfil the fourth stage of scientific approach, associating. From 
this result, the goverment has to pay more attention to solve the case.  
The last stage is D5 (Communicating), in this stage only two chapter 
that not provide the communicating. The chapters are Chapter V and 
Chapter VIII. In this step can be known wheter the students have mastering 
te material properly or not. Therefor, role of teacher is definitely needed to 
solve this problem because in the chapter V and VII do not fulfill the 
communication stage.  
The Result of Analysis 
 After analyzing the content of english textbook When English Rings 
a Bell the precentage result for each chapter are Chapter I and V get 60%, 
Chapter II, III, IV and VII get 100%, Chapter VI get 80% and the last is 
Chapter VIII only get 20%. The total precentage of all chapter is 77.5%. In 
classifying the textbook quality, the researher uses the percentage proposed 
by Arikunto (1993); 0-39% (Poor), 40-55% (Fair), 56-75% (Good), and 76-
100% (very good). From the result of precentage here, the level “Very 
Good” can be judged that the english textbook When English Rings a Bell 
is a textbook which can recomended as a media in teaching and learning 
process. This is based on the interval precentage suggested by Suharsimi 
Arikunto (1996), this English textbook gets the level of “Very Good”. 
From this analysis the researcher can conlude that the latest version of 
english textbook When English Rings a Bell has a lot of improvement both 
its material and scientifc approach aspects if compared to the previous 
version of the textbook.  
2. The Compatibility with the Core and Basic Competence 
In this research, for analyze the compatibility between the basic 
competence with english textbook When English Rings a Bell the 
researcher used checklist instrument. First, the researcher compare the 
material with the basic and sub-basic competence in syllabus with the 
material in the textbook. Then, find the cognitive and psychomotor aspects 
based on Bloom Taxonomy by Anderson. Based on the findings, the 
cognitive aspect on this textbook get 70,5% and for psychomotor aspect get 
76,20%. From this result, it can be conclude that this book can be 
 recomended as teaching learning media in the class. But there is still one 
material that not provide in this textbook. According to the syllabus of 
2013 Curriculum, there is material about instruction and short notice but in 
the textbook do not provide it.  
 
 
 
 
 
 
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
 
This chapter present the conclusion and suggestion of this research. 
The conclusions and suggestions are drawn based on the findings and discussions. 
A. Conclusion 
This research is focus on the scientific approach of 2013 Curriculum 
in the english textbook When English Rings a Bell. Here, the researcher used 
descriptive qualitative as a method to analyze the content of the textbook. 
First, the researcher find the compatibility between the textbook entitiled 
When English Rings a Bell with the scientific approach of 2013 Curriculum. 
Second, find the compatibility between the textbook entitled When English 
 Rings a Bell with the Core and Basic Competence in terms Cognitive and 
Psychomotor domain.  
1. The Compatibility with the Scientific Approach 
First, the researcher broke down the material in the textbook to find 
out the relevant between scientific approach aspect with the textbook. The 
ascpect here include Observing, Questioning, Experimenting, 
Associating, and Communicating. The researcher analyze the aspects in 
every chapter. Chapter I and V get 60%, Chapter II, III, IV and VII get 
100%,  Chapter VI get 80%. The total of all chapter in the textbook is 
77,5 %. According to Arikunto (1993) the textbook can be judged as 
„Very Good‟ category.  
From this result, the english textbook When English Rings a Bell can 
be recomended as a media for teaching and learning activity. The other 
reason is from many ilustration in the textbook, it is very interesting for 
the learners. The sentence also simple and easy to understand with clear 
instruction in every activity. 
2. The Compatibility with the Core and Basic Competence in Terms 
Cognitive and Psychomotor Domain 
The second analyze is the compatibility between core and basic 
competence with the material in the textbook. Here the researcher focused 
on cognitive and psychomotor aspects. In this research used Bloom 
taxonomy theory and checklist as the instrument. First, the researcher 
compare the cognitive domain with the material to find the relevant then 
 put it on the table. The same method also used to analyze the 
psychomotor domain. T 
he cognitive domain divided into 3 category, relevant, partly relevant 
and irrelevant. The relevant material is 70,5 %, partly relevant is 23,5% 
and the last is irrelevant 5,88%. Then, the psychomotor domain. Here the 
relevant material is 76,20%, partly relevant is 9,5%, and the last irrelevant 
14,29%. From the result here, it can be concluded that the material in the 
textbook cover almost all the sub-basic competence.  
 
B. Suggestions 
The suggestions from this research are mainly for English teacher, 
students and material developers. By considering the strenghts and 
weaknesses of When English Rings a Bell for seventh grade student at Junior 
High School, the english teacher can use it maximally. Although, there are 
still several sub-basic competence that not provide in the textbook. But the 
number of relevant is bigger than irrelevant.   
For the materials developers, they can use this research finding as one 
of considerations in developing any English material for year VII students 
based on Indonesian current context and trend. For the book user, the 
researcher suggests the book user to look for other source of materials which 
can complete the materials in this book. 
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Appendix.01 
1. Description the Contebt of Textbook 
a. The Structure of When English Rings a Bell 
 
Table 1 The Structure of When English Rings a Bell  
 
No. Content of Textbook Description Page 
1 Cover Bahasa Inggris: When English Rings a 
Bell 
I 
2 Preliminary Page  Textbook Identities II 
3 Preface  III 
4 Table of Content  V 
 a. Chapter I Good Morning. How are you? 1 
 b. Chapter II It‟s Me! 21 
 c. Chapter III What Time Is It? 37 
 d. Chapter IV This is My World 59 
 e. Chapter V It‟s a Beautiful Day! 99 
 f. Chapter VI We Love What We Do 127 
 g. Chapter VII I‟m Proud of Indonesia! 149 
 h. Chapter VIII That‟s what friends are supposed to do 177 
 6 Bibliography  184 
7 Author Profiles  186 
8 Reviewers‟ Profiles  189 
9 Editor Profiles  191 
10 Ilustrator Profiles  192 
11 Back Cover  - 
 
b. The Structure of Each Chapter 
 
Table 2 The Structure of Each Chapter 
 
Chapter 1 2 3 4 5 6 Total 
I p.1 p.1 p.2, p.3 - - p.19 4 
II p.21 p.21 - p.29 p.35  - 4 
III p.37 p.37 - p.58 - - 3 
IV p.59 p.59`  p.96 - p.91 - 4 
V p.99 p.99 - - - - 2 
VI p.127 p.127 - - - - 2 
VII p.149 p.149 - - p.174 - 3 
VIII p.177 p.177 p.179 - - - 3 
 
 
 
c. T
h
e Objective of the Study 
 
Table 3 Objective of the Study 
 
Chapter Title Objectives of the study Page 
Chapter I Good Morning. 
How are You? 
Greet, take leave, say 
thank you, say sorry 
p.1 
Chapter II It‟s Me! Identities, hobbies and 
what we like, members 
p.21 
1. Title 2. Objectives of the study 3. Song  
4. Game 5. Project 6. Conclusion  
 of our family 
Chapter III What Time Is it? Tell the time, tell the date, 
tell the day, tell the 
month 
p.37 
Chapter IV This is My World State things, animals, 
public place around us 
p.59 
Chapter V It‟s a beautiful day! Ask for and give 
information related to 
the qualities of people, 
animals and things, in 
order to identify, to 
criticize or to praise 
them 
p.99 
Chapter VI We love what we 
do! 
Ask for and give 
information related to 
actions/functions of 
people, animals and 
things in order to 
identify, to criticize or 
to praise them 
p.127 
Chapter 
VII 
I‟m Proud of 
Indonesia! 
To make them stand out, 
to show my pride of 
them, to promote 
them, to criticize them 
p.149 
Chapter 
VIII 
That‟s what friends 
are supposed to 
do 
Here, we will learn to get 
the message of a song 
p.177 
 
 
d. Song in the Chapter 
 
Table 4 Table Title of Song 
 
Chapter Title of Song Page 
Chapter I Good Morning, How are You? p.2, p.3 
Chapter II - - 
Chapter III - - 
Chapter IV What a Wonderful World p.96 
Chapter V - - 
 Chapter VI - - 
Chapter VII - - 
Chapter VIII Count On Me p.179 
 
e. Game in the Chapter 
 
Table 5 Game in Each Chapter 
 
Chapter Game Page 
Chapter I - - 
Chapter II a) Playing cards 
b) Playing calender 
game 
p. 29 
p. 58 
Chapter III - - 
Chapter IV - - 
Chapter V - - 
Chapter VI - - 
Chapter VII - - 
Chapter VIII - - 
 
f. Summary in the Chapter 
 
Table 6 Conclusion of Each Chapter 
 
Chapter Conclusion Page 
   
   
Chapter I From now on, I will always: 
- greet others when I meet them 
- say goodbye when I leave them 
- thank others for doing good to me 
- say sorry when I make a mistake 
p.19 
Chapter II - - 
Chapter III - - 
 Chapter IV - - 
Chapter V - - 
Chapter VI - - 
Chapter VII - - 
Chapter VIII - - 
 
g. Project in the Chapter 
 
Table 7 Project in Each Chapter 
 
Chapter Project Page 
Chapter I - - 
Chapter II Make “This is me!” 
project 
p.35 
Chapter III - - 
Chapter IV Tell about dream of 
future house, a 
group project  
p. 94 
Chapter V - - 
Chapter VI - - 
Chapter VII Class project to write 
about our school to 
show our pride, to 
promote it, and to 
criticize it too 
p. 174 
Chapter VIII - - 
 
Appendix. 02 
2. The Description of Each Chapter 
a. Chapter I 
Table 8 Decription Chapter I 
 
No Content Page Description 
1 Title 1 Good Morning. How are You? 
 2 Objective of the chapter 1 Greet, take leave, say thankyou, 
say sorry 
3 Sing a song 2 & 3 Good Morning, How are You 
4 Activity 1 4 Observing some espressions 
greeting 
5 Activity 2 9 Practice 
6 Activity 3 10 Task 
7 Activity 4 11 Observing some expressions of 
take leave 
8 Activity 5 13 Listening teacher 
9 Activity 6 14 Observing some expressions to 
say sorry 
10 Activity 7 15 Observing some expressions to 
say thanks 
11 Collecting information 18 Practice 
12 Conclusion 19  
 
b. Chapter II 
Table 9 Description Chapter II 
 
No Content Page Description 
1 Title 21 This is me! 
2 Objective of the chapter 21 Identities, hobbies and we like, 
members of our family 
3 Activity 1 22 Observing some expressions 
4 Activity 2 23 Practice 
5 Activity 3 24 Task 
6 Activity 4 25 Practice 
7 Activity 5 26 Task 
 8 Activity 6 27 Practice 
9 Activity 7 28 Practice 
10 Activity 8 29 Task 
11 Activity 9 30 Observing someexpressions 
12 Activity 10 32 Task 
13 Activity 11 33 Observing some expressions 
13 Activity 11 34 Task 
14 Project 35 Make a “This is me!” project 
 
c. Chapter III 
Table 10 Description Chapter III 
 
No Content Page Description 
1 Title 37 What Time Is It? 
2 Objective of the 
chapter 
 Tell the time, date, day and month 
3 Activity 1 38 Observing and asking question about the 
main material (Time) 
4 Activity 2 39 Practice 
5 Activity 3 40 Task 
6 Activity 4 41 Observing and asking question about the 
main material (Day) 
7 Activity 5 41 Practice 
8 Activity 6 43 Task 
9 Activity 7 44 Listening teacher 
10 Activity 8 45 Task 
11 Activity 9 46 Task 
12 Activity 10 47 Task 
13 Activity 11 48 Observing and asking question about the 
 main material (Month) 
14 Activity 12 49 Practice 
15 Activity 13 50 Observing and asking question about the 
main material (Date) 
16 Activity 14 51 Task 
17 Activity 15 52 Practice 
18 Activity 16 53 Observing and asking question 
19 Activity 17 54 Practice 
20 Activity 18 55 Listening teacher 
21 Activity 19 56 Task 
22 Activity 20  57 Task 
23 Games 58 Calender Game 
 
d. Chapter IV 
Table 11 Description Chapter IV 
 
No Content Page Description 
1 Title 59 This is My World 
2 Objective of the 
chapter 
59 Learn to state things, animals, and public 
places 
3 Activity 1 60 Observing and questioning the main 
materials (Things) 
4 Activity 2 61 Task 
5 Activity 3 62 Listening teacher 
6 Activity 4 63 Task 
7 Activity 5 64 Task 
8 Activity 6 65 Task 
9 Activity 7 66 Observing and questioning the main 
 materials (Public Places) 
10 Activity 8 67 Listening teacher 
11 Activity 9 68 Task 
12 Activity 10 69 Task 
13 Activity 11 70 Listening teacher 
14 Activity 12 71 Task 
15 Activity 13 72 Task 
16 Activity 14 73 Listening teacher 
17 Activity 15 74 Listening teacher 
18 Activity 16 75 Task 
19 Activity 17 76 Practice 
20 Activity 18 77 Listening teacher 
21 Activity 19 78 Task 
22 Activity 20  79 Task 
23 Activity 21 80 Listening teacher 
24 Activity 22 81 Task 
25 Activity 23 82 Task 
26 Activity 24 83 Listening teacher 
27 Activity 25 84 Task 
28 Activity 26 85 Task 
29 Activity 27 86 Listening teacher 
30 Activity 28 87 Listening teacher 
31 Activity 29 88 Task 
32 Activity 30 89 Task 
33 Activity 31 90 Task 
 34 Activity 32 91 Practice 
35 Project 94 Group project. Tell about the dream of 
future house 
36 Sing a song 96 What a Wonderful World 
37 Activity 33 97 Task 
 
e. Chapter V 
Table 12 Description Chapter V 
 
No Content Page Description 
1 Title 99 It‟s a Beautiful Day! 
2 Objective of the 
chapter 
99 Ask for and give information related to the 
qualities of people, animals, and 
things, in order to identify, to criticize 
or to praise them. 
3 Activity 1 100 Observing and asking question about the 
main material 
4 Activity 2 101 Practice 
5 Activity 3 102 Task 
6 Activity 4 103 Practice 
7 Activity 5 105 Task 
8 Activity 6 106 Practice 
9 Activity 7 108 Task 
10 Activity 8 109 Task 
11 Activity 9 110 Task 
12 Activity 10 111 Listening teacher 
13 Activity 11 113 Task 
14 Activity 12 114 Practice 
15 Activity 13 116 Task 
 16 Activity 14 117 Practice 
17 Activity 15 118 Task 
18 Activity 16 119 Task 
19 Activity 17 120 Practice 
20 Activity 18 123 Task 
21 Activity 19 124 Task 
 
f. Chapter VI 
Table 13 Description Chapter VI 
 
No Content Page Description 
1 Title 99 We love what we do 
2 Objective of 
the chapter 
127 Ask for and give information related to 
actions/functions of people, animals and 
things in order to identify, to critize or to 
praise them 
3 Activity 1 128 Observing and asking question about the 
main material 
4 Activity 2 129 Task 
5 Activity 3 130 Task 
6 Activity 4 132 Practice 
7 Activity 5 133 Task 
8 Activity 6 134 Practice 
9 Activity 7 137 Task 
10 Activity 8 138 Task 
11 Activity 9 139 Task 
12 Activity 10 140 Task 
13 Activity 11 141 Practice 
 14 Activity 12 142 Task 
15 Activity 13 143 Listening teacher 
16 Activity 14 144 Task 
17 Activity 15 146 Practice 
18 Activity 16 147 Task 
19 Activity 17 148 Task 
 
 
 
g. Chapter VII 
Table 14 Description Table VII 
 
No Content Page Description 
1 Title 149 I‟m Proud of Indonesia! 
2 Objective of 
the chapter 
149 Learn to describe people, animals, and 
things in order; to make them stand out, 
show pride of them, promote them and 
critize them. 
3 Activity 1 150 Observing ans asking questions about the 
materials 
4 Activity 2 151 Practice 
5 Activity 3 152 Practice 
6 Activity 4 153 Practice 
7 Activity 5 154 Task 
8 Activity 6 155 Task 
9 Activity 7 156 Listening teacher 
10 Activity 8 157 Practice 
11 Activity 9 158 Listening teacher 
12 Activity 10 159 Task 
 13 Activity 11 160 Practice 
14 Activity 12 162 Task 
15 Activity 13 163 Practice 
16 Activity 14 165 Task 
17 Activity 15 166 Observing and asking question 
18 Activity 16 167 Task 
19 Activity 17 168 Practice 
20 Activity 18 170 Listening teacher 
21 Activity 19 171 Task 
22 Activity 20 172 Tssk 
23 Activity 21 174 Task 
 
h. Chapter VIII 
Table 15 Description Chapter VIII 
No Content Page Description 
1 Title 177 That‟s what friends are supossed to do 
2 Objective of the 
chapter 
177 Learn to get the message of a song 
3 Activity 1 178 Observing and asking question about 
the material 
4 Sing a song 179 Count On Me by Bruno Mars 
5 Activity 2 181 Task 
6 Reflecting 183 Make Journal 
Appendix. 03 
3. Compatibility with the Scientific Approach 
a. D1: Observation 
Table 4.1 Observing Step in Each Chapter 
Chapter Observation Activity Page 
Chapter I 4) Observing the expressions 2 p.4 
 of greeting 
5) Observing the expressions 
to say goodbye 
6) Observing the expressions 
to thank and  sorry 
 
5 
 
7 
 
p.11 
 
p.14 
Chapter II 4) Observing the material 
about identities 
5) Observing the material 
about how to spell names 
6) Observing the material 
about how to tell more 
information about ourselve 
1 
 
6 
 
9 
p.22 
 
p.27 
 
p.30 
Chapter III 5) Observing the material 
about say the time 
6) Observing the material 
about tell the day 
7) Observing the material 
about tell the month 
8) Observing the material 
about tell the date 
1 
 
4 
 
10 
 
12 
p.38 
 
p.41 
 
p.48 
 
p.50 
Chapter IV 4) Observing the material to 
say the name of things 
5) Observing the material to 
say the name of public 
places 
6) Observing the material to 
say the name of animals 
1 
 
7 
 
28 
p.60 
 
p.66 
 
p.87 
Chapter V Observing the material about 
giving information about 
people, animals, and 
things 
1 p.100 
Chapter VI Observing the material about 
ask for and give 
information related to 
actions/functions of 
people, animals and 
things in order to 
identity, to critize or to 
praise them. 
1 p.128 
Chapter VII Observing the material about 
describe people, animals, 
and things 
1 p.150 
Chapter VIII Observing the material about learn 
to get the message of a song 
1 p.178 
 
 b. D2: Questioning 
Table 4.2 Questioning Step by Discussing and Group Task 
Chapter Discussion Page Group Task Page 
Chapter I    - 
Chapter II - - Activity 2 
Work in group, 
take notes of 
the facts about 
each person 
Acrivity 3 
Work in group, 
each member 
of group will 
present not 
read, similar 
facts about 
themselves in 
real life 
Activity 5 
Work in group, 
each group will 
go to five 
people outside 
the group to 
find similar 
facts about  
them in real 
life. 
25 
 
 
 
 
24 
 
 
 
 
 
 
 
 
26 
Chapter III - - Activity 8 
We will work in 
pairs to find out 
and tell our 
daily activity 
and the daily 
activities of 
one classmate 
Activity 19 
We will work in 
group to make 
46 
 
 
 
 
 
 
57 
 our own 
scedule at 
school 
Chapter IV Activity 2 
We will discuss and 
decide ten things 
in our classroom. 
61 Activity 36 
We will workin 
group to learn 
from the song 
some proofs 
that the world 
is wonderful 
97 
Chapter V Activity 16, 18 
We will work in 
groups to reflect 
on our learning. 
We will discuss 
what we have 
learned. 
119, 123 Activity 3 
We will work in 
groups. We 
will list the 
speakers 
statements 
about the park 
Activity 5 
We will work in 
group to list the 
sepakers‟ 
statements 
about the 
things 
Activity 11 
We wil work in 
groups to list 
the speakers‟ 
statements 
about the 
animal 
 
102 
 
 
 
 
 
105 
 
 
 
 
 
113 
Chapter VI Activity 5, 12 
We will work in 
groups to reflect 
on pour learning. 
We will discuss 
what we have 
learned 
133, 140 Activity 2 
We will work in 
groups to 
complete the 
table related to 
job and 
profession 
based on the 
conversation. 
Activity 3 
129 
 
 
 
 
 
 
 
 
130 
 We will work in 
groups. We 
will go around 
in the 
classroom and 
ask five of our 
friends about 
their fathers‟s 
and mother‟s 
profession and 
what they do in 
their jobs. 
Activity 7 
We will work in 
groups to make 
a list of the 
statements 
related to the 
habits of the 
people in the 
conversations 
Activity 12 
We will work in 
groups to write 
the activity of 
the animals 
Activity 14 
We will work in 
groups to write 
the names of 
the things in 
our classroom 
and what we 
use them for 
Activity 16 
We will workin 
group to write 
what is said 
about people, 
things, animals 
and plants in 
the 
 
 
 
 
 
 
 
 
 
 
 
137 
 
 
 
 
 
 
 
 
142 
 
 
 
 
144 
 
 
 
 
 
 
 
147 
 conversation 
Chapter VII Activity 5 
We willwork in group 
to discussing and 
the blank 
descriptions of 
Edo‟s notebook, 
Lina‟s house, the 
shoes in the bg 
shoe shop, and the 
T-shirt Mr.Gant 
wants Mr. Hidayat 
to buy him. 
 
154 Activity 6 
We will  work on 
classproject to 
write about our 
school to show 
our pride, to 
promote it, and 
to criticies it, 
too.  
174 
Chapter VIII   Activity 2 
We will workin 
groups to 
understand the 
message from 
the song 
181 
 
c. D3: Experimenting 
d. Table 4.3 Experimenting Step by Project and Game 
Chapter Project Page Game Page 
Chapter I - - - - 
Chapter II Make “This is me!” 
project 
p.35 Activity 8 
Playing 
cards 
p. 29 
 
Chapter III - - Activity 20 
Playing 
calender 
game 
p.58 
Chapter IV Tell about dream of 
future house, a group 
project  
p. 94   
Chapter V - - - - 
Chapter VI - - - - 
 Chapter VII Class project to write 
about our school to 
show our pride, to 
promote it, and to 
criticize it too 
p. 174 - - 
Chapter VIII - - - - 
 
 
e. D4: Associating 
Table 4.4 Associating Step 
Chapter Group Task Act Page 
Chapter I c. We will make a list of the people we 
greeted in Englsh today. We will use 
the table, and do it like the example. 
7 
 
 
10 
 
 
Chapter II c. We will work in group. Each groups 
will go to five people outside our 
group to find facts about them in real 
life, like the examples above, orally. 
d. Fill the table about identities 
5 
 
 
 
13 
26 
 
 
 
36 
Chapter III c. This is our schedule. We will learn to 
say the subjects one by one 
d. We will tell about the schedule ijn 
writing and orally 
17 
 
18 
55 
 
56 
Chapter IV We will tell what the people do in different 
places 
33 91 
Chapter V c. We will play the rolles of the speakers 
in the pictures 
d. We will work in groups. We will list 
the speakers‟ statements about the 
people 
14 
 
 
15 
117 
 
 
118 
Chapter VI d. We will work in groups. We will write 
the activities of the animals in the first 
column 
e. We will work in groups. We will write 
the names of the things in classroom 
and what we use them for 
f. We will work in groups. We will write 
what is said about the people, things, 
12 
 
 
14 
 
 
16 
142 
 
 
144 
 
 
 plants, and animals in the conversation 147 
Chapter VII g. We say good things about our objects 
because we are proud of them or love 
them 
h. We will identify the speakers say  
about location, size, archipelago, 
population, island, waters, mountains 
and vulcanoes, and climate. We will 
use table to do it 
i. We are all proud of Indonesia, aren‟t 
you? Let‟s describe together! 
j. We will learn to read to each other 
more descriptions about Indonesia 
stated by each speaker 
k. We will publish the long text entitled 
“I‟m proud of Indonesia,” which puts 
together all the descriptions about 
Indonesia, on the classroom wall. 
l. We will work on a class project to 
write about our school to show our 
pride, to promote it, and to criticise it, 
too. The tittle is “This is our Lovely 
School”. Each group will contribute at 
least five sentences 
11 
 
 
16 
 
 
 
 
17 
 
 
 
18 
 
 
20 
 
 
 
 
21 
160 
 
 
167 
 
 
 
 
168 
 
 
 
170 
 
 
172 
 
 
 
 
174 
Chapter VIII - - - 
 
f. D5: Communicating 
Table 4.5 Communicating Step in the Textbook 
Chapter Communicating Activity Activity Page 
Chapter I Now I know... 9 19 
Chapter II c. We wil redesign and add the Enflish 
expressions into our student ID Card, 
our library ID Card, and any other ID 
card we have. 
d. We will teach other the members of our 
family in real life 
8 
 
 
 
11 
29 
 
 
 
34 
Chapter III c. We will make ouw own schedule at 
school 
d. Let‟s play the game! This is a calender 
19 
 
20 
57 
 
 game 58 
Chapter IV j. We will tell about our dream of our 
future house. It is a group project. 
k. We will sing a song. This tittle is What 
A Wonderful World by Louis 
Amstrong 
l. We will learn from the song some 
proofs that the world is wonderful 
34 
 
35 
 
 
36 
94 
 
95 
 
 
97 
Chapter V - - - 
Chapter VI a. We will work in groups. We are going 
to present the information we got from 
our friends related to their parents‟ 
professions. We will present it without 
reading our note 
b. We will work in groups. We are going 
to present the information we got from 
our friends related to their habits. We 
will present it without reading our note. 
4 
 
 
 
 
9 
132 
 
 
 
 
139 
Chapter VII Write about our school to show our pride, to 
promote it, and to criticise it, too. 
22 175 
Chapter VIII - - - 
 
The Detail of Scientific Approach Developed in Every Chapter  
 
Table 4.6 Detail of Scientific Approach in Every Chapter 
Chapter D1 D2 D3 D4 D5 
I C1/A2/P4 
C1/A5/P11 
C1/A7/P14 
- - C1/A1/P2 
C1/A8/P18 
C1/A9/P19 
II C2/A1/P22 
C2/A6/P27 
C2/A9/P30 
C2/A2/P25 
C2/A3/P34 
C2/A5/P26 
C2/A8/P29 
C2/A12/P35 
C2/A13/P36 C2/A8/P29 
C2/A11/P34 
III C3/A1/P38 
C3/A4/P41 
C3/A19/P48 
C3/A12/P50 
C3/A8/P26 
C3/A19/P57 
C3/A20/P58 C3/A17/P55 
C3/A18/P56 
C3/A19/P57 
C3/A20/P58 
IV C4/A1/P60 
C4/A7/P66 
C4/A28/P87 
C4/A2/P61 
C4/A36/P97 
C4/A34/P94 C4/A33/P91 C4/A34/P94 
C4/A35/P95 
C4/A36/P97 
V C5/A1/P100 C5/A3/P102 
C5/A5/P105 
- C5/A14/P117 
C5/A15/P118 
- 
 C5/A11/P113 
C5/A16/P119 
C5/A18/P123 
VI C6/A1/P128 C6/A2/P129 
C6/A3/P130 
C6/A5/P133 
C6/A7/P137 
C6/A12/P142 
C6/A14/P144 
- C5/A11/P141 
C5/A12/P142 
C5/A13/P143 
C5/A14/P144 
C5/A15/P146 
C5/A16/P147 
C6/A4/P132 
C6/A9/P139 
VII C7/A1/P150 C7/A5/P154 
C7/A6/P174 
C7/A21/P174 C7/A11/P160 
C7/A13/P163 
C7/A16/P167 
C7/A17/P168 
C7/A18/P170 
C7/A19/P171 
C7/A20/P172 
C7/A21/P174 
C7/A22/P175 
VIII C8/A1/P178 C8/A2/P181 - - - 
 
 
Appendix. 03 
4. Compatibility with the core and basic competence in terms of cognitive 
and psychomotor domain 
a. Cognitive Domain 
 
Table 4.8 Research Data of Cognitive Domain for Relevance Materials 
Basic Competence Three (Cognitive 
Domain) 
When English Rings a Bell 
Basic Competence Materials 
Sub-Basic 
Competence 
Page Example of 
Materials 
Relevance with Basic 
Competence and Topic 
Releva
nt 
Partly 
Relevan
t 
Irrelevan
t 
3.1 Memahami 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan dari 
teks untuk 
menyatakan dan 
menanyakan 
nama hari, bulan, 
nama waktu 
dalam hari, 
waktu dalam 
3.1.1 Mengamati 
ungkapan atau 
tutur kata yang 
digunakan dalam 
greeting, leave 
taking, thanks 
and appologiize 
 
 
 
 
 
2, 3, 4, 
11 
14 
 
 
 
 
 
 
 
 
 
We will listen 
carefully to our 
teacher read 
the greetings. 
Then we will 
repeat the 
greeting after 
the teacher.  
Teacher: “Good 
Morning, Lina. 
How are you?” 
Lina: “Good 
   
 
 
 
 
 
 
 
 
 
 
 
 
  
 bentuk angka, 
tanggal, dan 
tahun. 
 
 
 
3.1.2 
Mengidentifikasi 
ungkapan yang 
digunakan dalam 
greeting, leave 
taking, thanks, 
and appologize. 
 
9, 10, 
6, 
18 
morning Mrs. 
Rita. I’m fine, 
thank you.” 
We will make a list 
of people we 
greeted in 
English today. 
We will use the 
table, and do it 
like the 
example 
 
 
  
3.2 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
ungkapan 
perkenala
n diri, 
serta 
responny
a, sesuai 
dengan 
konteks 
pengguna
annya. 
 
3.2.1 Mengamati 
ungkapan untuk 
memperkenalkan 
diri sendiri dan 
responnya 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.2.2 
Mengidentifikasi 
ungkapan 
memperkenalkan 
orang lain dan 
responnya 
22, 27, 
30 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
33, 34, 
 
 
 
We will learn to 
tell other 
people about 
our names, our 
origins, and our 
home address 
Hello ny name is 
Hasnida. I am 
from West 
Sumatra. I live 
in Padang in 
Kampung 
Mutiara, on 
Jalan 
Kemangi. To 
be precise, I 
live at 23 Jalan 
Kemangi 
 
 
We will learn to 
tell each other 
the members of 
our family. 
Firts, we will 
listen carefully 
to our teacher 
read the 
examples. 
Second, we 
will repeat the 
examples after 
the teacher, 
sentence by 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
  
 sentence. 
Third, we will 
take notes of 
the people in 
the speakers‟s 
family. Then, 
we will learn to 
present, not 
read, the 
information to 
each other, 
orally.  
3.3 Memahami 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan dari 
teks untuk 
menyatakan dan 
menanyakan 
nama hari, bulan, 
nama waktu 
dalam hari, 
waktu dalam 
bentuk angka, 
tanggal, dan 
tahun. 
3.3.1 
Mengidentifikasi 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan dari 
teks untuk 
menyatakan dan 
menanyakan 
nama hari, 
waktu, dan bulan 
38, 48, 
50
, 
53 
We will listen 
carefully to the 
teacher say the 
times “its’s 
one o’clock”, 
“it’s two 
o’clock”.  
 
 
 
 
    
3.4 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks 
pemapara
n jati diri, 
sesuai 
dengan 
konteks 
pengguna
annya. 
 
3.4.1 Mengenalkan, 
menyebutkan 
identitas untuk 
saling mengenal 
dan menjalin 
hubungan antar 
pribadi dengan 
teman dan guru 
25 We will ask and 
answer 
question about 
our names, 
origins, and 
home addresses 
    
 3.5 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an pada 
teks 
untuk 
menyatak
an dan 
menanya
kan nama 
dan 
jumlah 
binatang, 
benda, 
dan 
bangunan 
publik 
yang 
dekat 
dengan 
kehidupa
n siswa 
sehari-
hari. 
 
3.5.1 
Mengidentifikasi 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan pada 
teks untuk 
menyatakan dan 
menanyakan 
nama dan jumlah 
binatang, benda, 
dan bangunan 
publik yang dejat 
dengan 
kehidupan 
sehari-hari 
 
3.5.2 Menyebutkan 
jumlah binatang, 
benda, dan 
bangunan yang 
ada dekat pada 
kehidupan 
sehari-hari 
60, 62, 
66
, 
30 
 
 
 
 
 
 
 
 
 
 
 
63, 65, 
31 
We will listen to 
our teacher say 
the names of 
the things we 
often have in 
our bags. Then, 
we will repeat 
the words after 
the teacher, one 
by one. 
 
 
 
 
 
 
We tell the names 
of the things 
that we really 
have in our 
bags.  
Student A: I have 
two rubbers. 
What about 
you, how many 
pens do you 
have? 
Student B: I have 
three pens. 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
  
3.6 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks label 
nama 
(label) 
dan 
daftar 
barang 
(list), 
sesuai 
3.6.1 
Mengidentifikasi 
daftar barang 
sesuai dengan 
konteks 
penggunannya 
 
 
3.6.2 
Menginventarisa
si daftar barang 
sesuai dengan 
konteks 
penggunaannya 
77 
 
 
 
 
 
 
76 
We will tell the 
names of the 
things in the 
bedrooms, their 
numbers, and 
their locations 
 
 
We will draw a 
table in our 
notebooks, and 
then write the 
names of the 
things we see 
in the kitchen 
and at the 
   
 
 
 
 
 
 
 
  
  
 dengan 
konteks 
pengguna
annya. 
 
dining table on 
the right 
column 
3.7 Memahami 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan pada 
teks untuk 
menyatakan dan 
menanyakan 
sifat orang, 
binatang, benda 
sesuai dengan 
konteks 
penggunaannya 
3.7.1 Mendengarkan 
atau membaca 
ungkapan atau 
tutur kata yang 
digunakan untuk 
menyatakan dan 
menanyakan 
binatang sesuai 
dengan konteks 
penggunaannya 
 
 
3.7.2 Mengenalkan , 
memuji, 
mencela, 
mengagumi 
ungkapan yang 
digunakan untuk 
menyatakan dan 
menanyakan 
binatang sesuai 
dengan kontyeks 
penggunannya 
100,  
10
3, 
11
1, 
11
3,  
 
 
 
 
 
 
103, 
11
1, 
11
2 
 
 
We will listen 
carefully to our 
teacher read 
the 
conversation. 
 
 
 
 
 
 
 
 
 
We will play the 
roles of the 
speakers in the 
pictures. 
 
Student A: Edo, 
your dog has 
fierce eyes. 
Student B: But he’s 
actually very 
friendly and 
playful 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
  
  
3.9 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks 
instruksi 
(instructi
on), tanda 
atau 
3.9.1 
Mengidentifikasi 
fungsi sosial 
struktur teks, dan 
unsur 
kebahasaan dari 
teks instruksi, 
tanda atau 
rambu, tanda 
peringatan sesuai 
dengan konteks 
penggunaannya.  
- -     
 rambu 
(short 
notice), 
tanda 
peringata
n 
(warning/
caution), 
sesuai 
dengan 
konteks 
pengguna
annya. 
3.10 
Memaha
mi fungsi 
sosial, 
struktur 
teks, dan 
unsur 
kebahasa
an dari 
teks 
deskriptif 
dengan 
menyatak
an dan 
menanya
kan 
tentang 
deskripsi 
orang, 
binatang, 
dan 
benda, 
sangat 
pendek 
dan 
sederhana
, sesuai 
dengan 
konteks 
pengguna
annya. 
 
3.10.1 Menyebutkan 
nama orang, 
binatang benda 
dan nama 
bagian-
bagiannya yang 
dipilih untuk di 
deskripsikan 
 
3.10.2 Menyebutkan 
sifat orang, 
binatang, benda 
seuati dengan 
konteksnya 
150 
 
 
 
 
 
 
 
 
152, 
15
3, 
16
0 
 
 
 
 
 
 
 
 
 
 
We will play roles 
of the speakers 
in the 
conversations 
about Edo‟s 
notebook 
 
 
 
We say good 
things about 
our objects 
because we are 
proud or love 
them 
My father is a good 
man. He loves 
his family. He 
does not get 
angry easily. 
He talks to us, 
his children, 
about many 
things. He and 
my mom often 
go out together 
to enjoy the 
evening. He is 
friendly to the 
neighbours. 
    
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
3.11 Memahami 
fungsi sosial dan 
3.11.1 Menggunakan 
fungsi sosial dan 
178 
 
We will read the 
lyric of a song. 
   
 
  
 unsur 
kebahasaan 
dalam lagu. 
unsur 
kebahasaan yang 
benar (intonasi, 
pengucapan, 
struktur bahasa) 
 
3.11.2 
Mendengarkan 
lagu berbahasa 
Inggris 
 
 
 
 
 
 
 
179 
Count On Me 
by Bruno Mars 
 
 
 
 
 
Listening carefully 
the english 
song entitled 
Count On Me 
Count by 
Bruno Mars 
 
 
 
 
 
 
 
  
 
b. Psychomotor Domain 
 
Table 4.10 Research Data of Psychomotor Domain for the Relevant Materials 
 
Basic Competence Four (Psychomotor 
Aspect) 
When English Rings a Bell 
 
Basic 
Competence 
Materials 
Sub-Basic 
Competence 
Page  
Example of 
Materials 
Relevance with basic 
Competence and Topic 
Relevan
t 
Partly 
Relevant 
Irrelevant 
4.1Menyusun 
teks lisan 
sederhana 
untuk 
mengucapkan 
dan merespon 
sapaan, 
pamitan, 
ucapan 
terimakasih, 
dan 
permintaan 
maaf, dengan 
memperhatik
an fungsi 
sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
4.1.1 Menirukan 
ungkapan untuk 
greeting, leave 
taking, thank, 
and apologize. 
 
 
 
 
 
 
 
4.1.2 Membuat 
struktur 
percakapan 
pendek dalam 
menggunakan 
ungkapan 
greeting, leave 
taking, thank, 
and apologize. 
4, 11,  
 
 
 
 
 
 
 
 
 
 
10, 13,  
 
 
 
 
 
 
 
 
9, 13, 
We will listen 
carefully to our 
teacher read the 
greetings, then 
we will repeat 
the greetings 
after the teacher. 
Then we will 
play the roles of 
the speakers in 
the pictures. 
 
We will make a list 
of the people we 
greeted in 
English today. 
We will use the 
table, and do it 
like example. 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
   
 
 
 
 
 
 
 
 
 
  
  
 konteks.  
4.1.3 Melakukan 
percakapan 
greeting, leave 
taking, thank, 
and apologize 
secara 
berkelompok 
atau berpasangan 
dengan percaya 
diri. 
14, 
18 
 
We will see a sign of 
time: morning, 
afternoon, or 
evening. Then, 
one person will 
state a proper 
greeting for the 
time. Then, 
another person 
will respond to 
the greeting 
properly. 
 
4.2Menyu
sun 
teks 
lisan 
dan 
tulis 
sederh
ana 
untuk 
menya
takan, 
menan
yakan, 
dan 
meres
pon 
perken
alan 
diri, 
denga
n 
sangat 
pende
k dan 
sederh
ana, 
denga
n 
memp
erhatik
an 
fungsi 
sosial, 
struktu
4.2.1 Menriukan 
ungkapan untuk 
self introduction 
dan introducing 
others 
 
 
 
 
 
 
 
4.2.2 Membuat 
percakapan 
pendek yang 
menggunakan 
ungkapan self 
introducing dan 
other 
introducing  
 
22, 25, 
27, 
30, 
33,  
 
 
 
 
 
 
 
23, 24, 
29, 
35 
We will listen 
carefully to our 
teacher presents 
the facts about 
the six speakers, 
one by one. 
Second, we will 
repeat the 
presentation 
after the teacher, 
one by one 
 
First, we will study 
the example 
carefully. 
Second, with the 
given form 
below, we will 
take notes of the 
facts about each 
person. We will 
handwrite it. 
Then we will 
learn how to 
present, not read, 
the information, 
to each other, 
orallt. 
   
 
 
 
 
 
 
 
 
 
 
 
  
 
 r teks, 
dan 
unsur 
kebaha
saan 
yang 
benar 
dan 
sesuai 
kontek
s. 
 
4.3Menyu
sun 
teks 
lisan 
dan 
tulis 
untuk 
menya
takan 
dan 
menan
yakan 
nama 
hari, 
bulan, 
nama 
waktu 
dalam 
hari, 
waktu 
dalam 
bentuk 
angka, 
tangga
l, dan 
tahun, 
denga
n 
unsur 
kebaha
saan 
yang 
benar 
dan 
sesuai 
kontek
4.3.1 Menyusun teks 
tulis untuk 
menyatakan dan 
menanyakan 
nama waktu, 
hari, tanggal, dan 
bulan 
 
 
 
 
 
 
 
4.3.2 Menyampaikan 
teks tulis 
menyatakan 
waktu, hari, 
tanggal dan 
bulan. 
40, 43, 
45, 
46, 
47, 
51, 
56, 
57 
 
 
 
 
 
 
 
40, 44, 
49, 
54, 
56  
 
 
We will report our 
findings in good 
sentences. First, 
we will study the 
example 
carefully. 
Second, we will 
make sentences 
about our daily 
activities. Then, 
we will 
handwrite it on 
our netbook.  
 
We will tell about 
the schedule, in 
writing and 
orally. First, we 
will study and 
copy the 
example of the 
statements on 
our handbook. 
Second,  
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
  
 s. 
 
4.4 Menangkap 
makna 
pemaparan 
jati diri lisan 
dan tulis 
sangat 
pendek dan 
sederhana 
4.4.1 
Mengidentifikasi 
makna dalam 
tulis dan lisan 
 
25 We will work in 
group. First, we 
will study the 
example 
carefully. 
Second, with the 
given form 
below, we will 
take notes of the 
facts about each 
person. We will 
handwrite it. 
Then, we will 
learn how to 
present, not read, 
the information 
to each other, 
oraly. 
     
4.5 
Menyu
sun 
teks 
lisan 
dan 
tulis 
untuk 
mema
parkan 
dan 
menan
yakan 
jati 
diri, 
denga
n 
sangat 
pende
k dan 
sederh
ana, 
denga
n 
memp
erhatik
an 
4.5.1 Menyusun teks 
lisan dan tulis 
pemaparan jati 
diri 
26 We will work in 
group. Each 
group will go to 
five people 
outside our 
group to find 
similar facts 
about them in 
real life, like the 
example above, 
orally. We will 
out our notes on 
the wall of the 
classroom 
     
 fungsi 
sosial, 
struktu
r teks, 
dan 
unsur 
kebaha
saan 
yang 
benar 
dan 
sesuai 
kontek
s 
4.6 Menyusun 
teks lisan dan 
tulis untuk 
menyatakan 
dan 
menanyakan 
nama 
binatang, 
benda, dan 
bangunan 
publik yang 
dekat dengan 
kehidupan 
siswa sehari-
hari, dengan 
memperhatik
an fungsi 
sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks. 
4.6.1 Menulis nama-
nama binatang, 
benda, dan 
bangunan publik 
yang dekat 
dengan 
kehidupan siswa 
sehari-hari 
 
 
 
 
 
 
 
 
4.6.2 Menulis 
kalimat dengan 
menggunakan 
struktur: There is 
dan There are 
61 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
69 
We will tell the 
names of ten 
things that we 
really have in 
our classroom. 
We will work in 
groups. First, we 
will discuss and 
decide ten things 
in our classroom. 
Second, each of 
us will draw and 
names them in 
our notebook. 
 
We will tell the 
names of the 
public buildings 
and other 
facilities in our 
town or village 
and their 
locations. Then 
we will plan 
what to say 
about each of 
our findings in 
our notebooks. 
Example: There 
are two banks in 
my village. Bank 
Seraja and Bank 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
  
 Nasional  
  
4.7 Menyusun 
teks tulis 
label nama 
(label) dan 
daftar barang 
(list), dengan 
memperhatik
an fungsi 
sosial, 
struktur teks 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks. 
4.7.1 Siswa dapat 
menyusun teks 
tabel dan daftar 
barang (list) 
76 We will draw a table 
in our 
notebooks, and 
then write the 
names of the 
things we see in 
the kitchen and 
at the dining 
table on the left 
column, and the 
number of each 
thing on the right 
column. 
    
4.8 Menyusun 
teks lisan dan 
tulis untuk 
menyatakan 
dan 
menanyakan 
sifat orang, 
binatang, dan 
benda, 
dengan 
memperhatik
an fungsi 
sosial, 
struktur teks 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks 
4.8.1 Membuat teks 
percakapan 
untuk 
menanyakan 
sifat orang, 
binatang, benda 
sesuai dengan 
konteks 
 
4.8.2 Melakukan 
percakapan yang 
menanyakan 
sifat orang, 
binatang, dan 
benda seuai 
dengan konteks 
penggunaannys 
105, 
109, 
110, 
113, 
116, 
119 
 
 
 
101,103
, 
106, 
111, 
115, 
117, 
120 
We will work in 
groups. We will 
list the speakers‟ 
statements about 
the things 
 
 
 
 
We will play the 
roles of the 
speakers in the 
pictures. 
Student A: Edo, your 
dog has fierce 
eyes. 
Student B: But he’s 
actually very 
friendly and 
playful 
 
 
 
 
 
 
 
 
 
   
    
4.9 Menyusun 
teks lisan dan 
tulis untuk 
menyatakan 
dan 
menanyakan 
tingkah 
laku/tindakan
/fungsi dari 
4.9.1 membuat teks 
tertulis pendek 
yang 
menggunakan 
ungkapan untuk 
mendeskripsikan 
benda 
154, 
162 
We will complete 
the descriptions 
of edo‟s 
notebook, Lina‟s 
house, the shoes 
in the big shoe 
shop, and the T-
shirt Mr. Gani 
wants Mr. 
     
 orang, 
binatang, dan 
benda, 
dengan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks. 
Hidayat to buy 
him.  
4.10 
Menan
gkap 
makna 
teks 
instruk
si 
(instru
ction), 
tanda 
atau 
rambu 
(short 
notice)
, tanda 
pering
atan 
(warni
ng/cau
tion), 
lisan 
dan 
tulis 
sangat 
pende
k dan 
sederh
ana 
4.10.1 Menangkap 
makna teks 
instruksi 
(instruction) 
lisan dan tulis 
sangat pendek 
sederhana 
 
4.10.2. Menangkap 
makna teks tanda 
atau rambu 
(short notice) 
lisan dan tulis 
sangat pendek 
sederhana 
 
4.10.3 Menangkap 
makna teks tanda 
peringatan 
(warning/caution
) lisan dan tulis 
sangat pendek 
sederhana 
- - - -    
 
 
 
 
 
 
 
 
   
 
 
 
 
 
 
 
 
   
4.11 
Menyu
sun 
teks 
instruk
si 
(instru
ction), 
tanda 
atau 
rambu 
4.11.1 Menyusun 
teks instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
tanda peringatan 
(warning/caution
), lisan dan tulis 
sangat pendek 
dan sederhana 
dengan 
- - - -   
 (short 
notice)
, tanda 
pering
atan 
(warni
ng/cau
tion), 
lisan 
dan 
tulis, 
sangat 
pende
k dan 
sederh
ana, 
denga
n 
memp
erhatik
an 
fungsi 
sosial, 
struktu
r teks, 
dan 
unsur 
kebaha
saan 
yang 
benar 
dan 
sesuai 
kontek
s 
memperhatikan 
fungsi sosial 
yang benar 
sesuai konteks 
4.11.2 Menyusun 
teks instruksi 
(instruction), 
tanda atau rambu 
(short notice), 
lisan dan tulis 
sangat pendek 
dan sederhana 
dengan struktur 
teks yang benar 
dan sesuai 
konteks 
4.11.3 menyusun 
teks instruksi 
(instruction) 
tanda atau rambu 
(short notice), 
tanda peringatan 
warning/caution)
, lisan dan tulis, 
sangat pendek 
dan sederhana, 
dengan 
memperhatikan 
unsur 
kebahasaan yang 
benar dan sesuai 
konteks.  
4.12 
Menan
gkap 
makna 
dalam 
teks 
deskri
ptif 
lisan 
dan 
tulis, 
sangat 
pende
4.12.1 Menjawab 
teks berdasarkan 
teks deskriptif 
154, 
162, 
171 
We will copy each 
description to 
complete each 
task and 
handwrite it in 
our notebooks 
    
 k dan 
sederh
ana. 
4.13 
Menyu
sun 
teks 
deskri
ptif 
lisan 
dan 
tulis, 
sangat 
pende
k dan 
sederh
ana, 
tentan
g 
orang, 
binata
ng, 
dan 
benda, 
denga
n 
memp
erhatik
an 
fungsi 
sosial, 
struktu
r teks, 
dan 
unsur 
kebaha
saan, 
secara 
benar 
dan 
sesuai 
kontek
s. 
4.13.1 Menulis teks 
deskriptif 
sederhana 
tentang binatang, 
dan benda, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur 
kebahasaan, 
secara benar dan 
sesuai konteks 
175 We wil work on a 
class project to 
write about our 
school to show 
our pride, to 
promote it, and 
to criticise it, 
too. The title is 
“This is Our 
Lovely School”. 
Each group will 
contribute at 
least five 
sentences 
    
4.14 
Menan
gkap 
makna 
4.14.1 Memahami 
fungsi sosial dan 
unsur 
kebahasaan 
181 We will read the 
lyric very 
carefully to 
understand the 
    
 lagu. 
 
dalam lagu message. We 
will use some 
sentences that 
will guide us to 
do it. Exsmple 
1. Trouble, how hard 
it is, will never 
stop you from 
helping your 
friend > If you 
ever find 
yourself stuck in 
the middle of the 
sea I’ll sail the 
worl to find you 
 
 
